CORVINUS

Social
Communication
Doctoral School

THESIS COLLECTION

Gyorgyi Margit Elekes

Social determinants of the successful and unsuccessful schooling careers of
students belonging to the Roma community in Hungary, according to a

qualitative research project
to the Ph.D. thesis of

Consultant:
Mikloés Hadas, Ph.D., DSc.

university professor

Budapest, 2015



Institute of Behavioural Sciences and

Communication Theory

THESIS COLLECTION

Gyorgyi Margit Elekes

Social determinants of the successful and unsuccessful schooling careers of
students belonging to the Roma community in Hungary, according to a

gualitative research project
to the Ph.D. thesis of

Consultant:
Mikloés Hadas, Ph.D., DSc.

university professor

© Gyorgyi Margit Elekes



Contents

I.  Preliminaries to the research and a brief justification of the choice of the theme .. 4

[, RESEAICN METNOUS ......civiiii i 5
I, TRESIS FESUITS ..ttt 6
L1, ReSearch NYPOThESES .......coviiiiicie e 6
I1.2.  THESIS SUMMAIY ...oviiiiiiiecieee ettt ste et s e teeneesneesreeeennes 7
V. Key references in the thesiS.........ccuviiiiiiiei e 15
V. Author’s list Of pUDLICAtIONS ......eeiuviiriiieiiieiie e 20
V.1. Publications in HUNGAITAN .........c.cooiiiiiiieice s 20
V.2. Publications iN ENQIISN .........coiiiii i 21



l. Preliminaries to the research and a brief justification of the choice of
the theme

The thesis explores possibilities of the social integration of the Hungarian Roma population,
through an attempt at demonstrating the potential reasons for successful integration by way of
analytical criteria offered by an interdisciplinary approach and at the same time assessing
factors contributing to frequently encountered failures in the integration of this social group.
The relevant impacts and effects are rather complex. Most scholars agree that the low schooling
attainment that is typical of this social group is one of the key obstacles to the social integration
of the Hungarian Roma population. Accordingly, this thesis comprises a detailed analysis of
mobility offered by the school and takes account of the factors that often prevent school
mobility for Roma students and consequently their successful social integration. In scrutinising
success at school the study makes an attempt at investigating the wider socio-cultural
environment of the Roma population which is a key factor conditioning the possibilities of
social integration in a variety of aspects.

Results of most research projects relating to the Hungarian Roma population have found
that the difficulties of integration are conditioned by socio-historical factors. The profound
differences between the majority society and the Roma population have not disappeared over
centuries of coexistence regardless of political and socio-historical systems and eras and despite
an increase in schooling attainment among the Roma population during the recent period. Since
the Hungarian Roma population was among the social groups that suffered the most severe
losses as a consequence of the system change, the difference between the schooling attainment
of Roma children and other children increased further. Today this is reflected primarily in terms
of secondary school studies. A very small percentage of the young Roma used to make it and
currently make it to secondary school and even among those who manage to start studies in
secondary school drop out at some point. Consequently, an even smaller proportion, hardly
more than one percent of young Roma people study in tertiary education institutions. Since the
prerequisites for success among the Hungarian Roma population have altered since the system
change, researchers consider the raising of the levels of schooling attainment as the most
important condition for success. As a result, studies of the factors that contribute to certain
Roma groups capability of leveraging this non-majority opportunity for school mobility have

become crucially important.



The aim of the doctoral thesis is to show — in view of the above results, pinpointing the
dynamic relationship between structure and individual — how the social structure, as the
mechanism underlying the functioning of society, affects the individual’s life, how much
leeway it has on the one hand for upwards mobile individual and atypical life careers and

choices and on the other hand for immobile or downwards mobile life paths.

Il. Research methods

My research was dominated by an interdisciplinary approach, comprising results of
anthropology, sociology and social psychology, while communication science provides the
framework integrating the different perspectives. The sociological perspective focuses on the
determinations of the social and economic environment, on social integration and the passing
down of cultural and social capital. In its approach anthropology focuses on symbolic actions,
socialisation, the individuality of local communities and on variations of local patterns. In terms
of social psychology it scrutinises inherited contents and ethnic conflicts. The communication
science component relies on communication media (language and writing), the specifics of oral
communication and on the recognitions of symbolic interactionism.

In the society of the recent decades mobility opportunities entailed by the
individualisation process are posing new challenges to social sciences because it is becoming
increasingly difficult to describe the social structure in terms of the earlier categories.
Consequently, relevant new theoretical approaches need to be integrated in the analysis
accepting the fact that the increasingly complex society cannot only be described on the basis
of hierarchic models but also through a network-like analysis of social positions. The use of
qualitative methods seems to be suitable for grasping this complicated and increasingly
complex system of relationships whereby multiple segments of various social groups and
milieus seem become possible to describe.

To produce an elaborate description of processes and to identify finer details of the
dynamic relationship between individual and structure the study relies on qualitative techniques
including narrative interviews, structured interviews and field research. Qualitative methods
help the scientist reconstruct what is referred to as life-world, provide information on the
position and conditions of the Roma community in a given region and their opportunities in

regard to school mobility.



I11. Thesis results

I11.1. Research hypotheses

H1. According to my hypothesis there is a connection between success and failure in school
mobility and cultural capital, social capital and school mobility. This hypothesis is confirmed
by this study, exploring the contributions of the various types of capital to these relationships.
H2. My hypothesis is that the structure of weak ties — including week ties with the adult society
and the peer group — affect Roma children’s’ aspiration levels, their performance at school and
subsequent mobility, as is confirmed and described in detail in this study. My hypothesis that
social capital has no direct impact on grades obtained at school but in an indirect way, through
week ties coming into being at school — between the child and both the adult and the peer group
— it does influence the student in regard to his or her acceptance of the social norms represented
by the school, in changes in the attitude to studying and learning as well as to knowledge itself,
I.e. in improvements in the aspiration level, has been proven.

H3. My hypothesis is that norms dominating the network of relationships in the peer group do
affect school performance and the aspiration level, as is confirmed by the research.

H4. My hypothesis is that strong ties, the system of closed networks, have negative impacts on
the levels of aspiration and the school mobility of those belonging to minorities. This was
confirmed in the cases where norms appearing within the strong ties constitute particular values
and are contrary to society’s universalistic values.

H5. My hypothesis is that “secondary socialisation” affects the performance and aspiration
levels of Roma children. This research hypothesis is based on the role of “secondary
socialisation” worked out by Berger — Luckmann, as has already been proven by results of my
earlier research projects, which | re-tested in my continued research. “Secondary socialisation”
occurs, in an institutionalised way, primarily in the education system. While one automatically
realises the “reality-weight” of knowledge internalised through primary socialisation, in
secondary socialisation this needs to be specifically confirmed by means of pedagogy. The child
accepts the teacher’s role because it represents the confirmation of an institutional structure but
if the teacher fails to develop an atmosphere of trust and confidence by means of pedagogy, as
a result of the or she can progress to the status of being the significant other, the child will easily
set aside the artificial knowledge conveyed by the teacher right upon leaving school. At that
point other “partial realities” linked to secondary socialisation gain importance and these are

linked to the peer group, more than anything else.



H6. According to my preliminary hypothesis the relationship between an upward mobilised
individual and the community changes: tensions build up as a consequence of young Roma
people who have managed to obtain a degree are bound to leave their traditional communities.
This does not mean that they deny their Roma origins but may entail the development of an
intermediary role. In other words, they fill a structural gap or space and connect the majority
society’s individual-oriented networks with the networks of the Roma communities.

H7. My hypothesis is that the communication media - language and writing — affect the social
organisation of the Roma community involved in the study, determining, in turn, the relation to
school education. My assumption that the use of communication media determines success or
failure in school mobility, is proven.

H8. Slight differences were identified by earlier quantitative studies between the two counties
— Borsod and Baranya — in which the research took place. According to my preliminary
hypothesis the differences reflected by school mobility data pertaining to Roma children are
affected by macro-social factors such as the region’s social history, its economic and political
position and conditions as well as the labour market environment, as is proven by this paper. It
has been proven by various research projects that the less favourable data recorded in Borsod
county are affected by the different micro-social environment as well. The presence of strong
physical boundaries, increasingly ghetto-like school and residential community have a
profound impact on Roma children’s school mobility, moral ties and internalisation of

universalisation values.

I11.2.  Thesis summary

The qualitative research underlying the study explored Roma young people’s the chances of
success and failure in terms of school mobility. In the course of our analyses we identified and
discussed inequalities stemming from different social positions, which inequalities alone
determine the individual’s position within the field (to use a Bourdieuian concept). The most
important characteristics of relevance to this study of the Roma communities visited in Borsod
and Baranya counties is their marginalised position and lack of the various types of capital
(prerequisites for social success). The shortage of economic, cultural and social capital leads to
the social group’s marginalisation and the resulting intensification in the consequential trends
of disintegration.

The experience built up in the course of the field research confirmed that the lack of

various types of capital contributes to the development of social inequalities. The qualitative
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procedures however, enable the identification of further inter-relationships. We interpreted our
field experiences relying on the Parsonian functionalist school of society description and on
available literature on anthropology, sociology and communication science. Thereby we not
only pointed out inequalities stemming from the different social position but also explored
reasons for and causes of disintegration or, in other words, failures in social mobility.

1. Social disintegration was interpreted, pursuant to the Parsonian concepts, in the context
of the integration of group awarenesses and the moral bonds of individuals. Exclusion was
interpreted as the individual’s or the community’s failure to internalise universal values in
contrast to modernity’s trend of universalisation. It is in such cases that we can talk about a
disintegration process, which is a process that inevitably leads to the exclusion of the individual
or the group from the shared social values and from the single uniform world. Social integration
takes place typically through the interiorisation of universal values, it is this that makes it
possible to talk about the individual’s or the group’s social success. On the other hand, the
relationship between integration and success also describes its opposite, that is, disintegration
and the relationship systems of failure. Where universal values are not interiorised, there is little
chance for integration which, in turn, entails a higher likelihood for social failure.

2. The studies conducted in the above two counties also explored the relation to values
preferred by the society, on the basis of the Parsonian and anthropological analyses, revealing
that despite trends of globalisation a world of values recalling a conventional pre-modern
community has been and is still continuing to exist in a variety of aspect among the region’s
Roma communities. Traditionalism in the Weberian sense of the term was also reflected by the
ambivalent relation to universal values, including the relation to the prominent agent of
secondary socialisation, that is the school. In the system of values of the Roma communities
covered by the field studies habits preferred by the school (and the underlying value patterns)
were interiorised only with great difficulties or against heavy obstacles. The reasons for this
included, most importantly, the discrepancies between the Roma community’s particular values
and the universal values reflected by socialisation at school. In part however, it was a response
stemming from the experiences relating to already experienced exclusion, that lead to the
development of a culture of resistance, to whatever the majority society is perceived to be
representing.

3. Our studies also revealed that the traditionalism experienced among Roma communities
upheld values definitely helping to maintain community norms. This in turn built up a strong
group awareness and resulted in the group members’ identification with the community. Our

field studies showed that this then formed a group cohesion stronger than those experienced in
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other social groups. In this regard the community values enabled successful integration of the
individual within the group. On the other hand, our field experiences also showed that this group
cohesion and identification found it difficult to connect to the universal values preferred by the
majority society. This was partly a result of the fact that the value patterns conveyed in primary
socialisation are very definitely linked to the particular group of the Roma community. This is
very likely related to the fact that the value patterns of the school, which is the key agent of
secondary socialisation, do not typically appear for the members of the Roma community before
schooling age, as pre-school presence is typically restricted to the last year spent in pre-school
education and even there they are not fully represented.

4. The conflict between particular and universal value patterns appeared as early as in the
first school years and very often resulted in early frustration and only superficial links to the
values conveyed by the school. Interviews recorded in Borsod and Baranya counties show that
this early integration difficulty often develops into conflicts between individual and school, that
are difficult to manage. This is also partly a result of the fact that generations of parents should
be assisting Roma children and young people through the difficulties of integration, the majority
of whom also interiorised school-related frustrations. This fact then easily contributed to
reducing the effectiveness of the integration of universal value patterns conveyed by the school,
in the personality structures of the individuals concerned. One very frequent consequence of all
of these is that the individual and/or his or her group favoured action strategies contrary to
successful integration and mobility.

5. Our field study experiences also showed the limitations to the extent to which Roma
youth could acquire the set of symbols of society in the course of the primary socialisation
process. “Social partition walls” jointly built up by the majority society and the Roma
community made it difficult to have such shared symbols appear in the Roma community and
even any such appearance was reduced to something superficial. The partition walls between
the two groups are social-historically conditioned. The traditionalism of the Roma communities
observed in the two counties covered by the field study makes it difficult to acquire substantially
different value patterns, which, in turn, profoundly affects the Roma communities’ relation to
the majority and results in the functioning of discrimination structures that lead to a negative
attitude, the construction of partition walls and ultimately a strengthening of internal group
cohesion.

6. The frequently unsuccessful relations of the Roma community getting itself organised on
the basis of its particular system of values, to the majority society carrying universal values,

entails undesired implications in other aspects as well. The majority society experiences the
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difficulties of integration very often draws the tendentious and rather direct conclusion that the
Roma community is not suitable for integration. This then leads to the springing up of
separation walls that make it even more difficult for the Roma community to successfully
integrate with the society through acquiring universal values. This in turn, has an inevitable
impact on the interiorisation process, which, again in turn, undermines the possibility of social
integration as a whole. In relation to the above considerations concerning social partition walls
| also pointed out that the mutual distrust between the ethnic group and the majority society and
the collective experience of the ethnic group in relation to discrimination have a fundamental
impact on the community’s integration possibilities. Moreover, the response of the ethnic group
to discrimination further reduces the chances of integration. All the more so, because as a
consequence of the rejection on the part of the majority society members of the minority group
often will not adapt for example to values conveyed by the school, instead, they turn against
them in a way of demonstration of their opposition to the majority society.

7. One prerequisite for the successful social integration of the Roma population is — as was
found by our field studies as well — that in addition to group membership which is often
organised on the basis of ethnic considerations, an increasing number of heterophile
relationships be found among the social interactions of members of the Roma community. This
Is required for them to have opportunities for acquiring universal value patterns besides the
particular values of their ethnic community membership conditioned by social history
processes. On the other hand, such heterophile system of relationships can also be capable of
slowly eroding the partition walls mutually raised between themselves by the ethnic minority
and the majority society. Another advantage of this procedure is that it would not necessarily
question the group awareness of the ethnic community (whereby it does not endanger its
identity) but offers opportunities for new group awarenesses that may make Roma individuals’
social contacts successful even outside the primary group. This then may, ultimately, bring
about an increased chance of social integration.

8. Our field studies in the two counties showed that the social integration of the Roma
communities faced increased difficulties where the individuals’ group awareness was primarily
linked to ethnic communities organised on the basis of their particular values. Particularly the
phenomenon observed in Borsod-Abatj-Zemplén county lead to the creation of such a group
awareness that conveyed norms to the members of the ethnic community that differed from that
of the majority community in a variety of aspects and the end result was a limited scope of
association with the world of values of the majority society. This then draws attention to the

importance of the system of social networks. An individual lives embedded in networks of
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connections, thus the pattern and quality of family, relatives, neighbours and friends affects the
position and behaviour of the individual, along with, as a consequence, his or her relation to
knowledge, school performance and sometimes even his or her social mobility.

9. The communication science considerations of the study draw attention at the same time
to the fact that the nature of the set of roles may be explained by not only the relation to universal
and particular value patterns but also by the community’s typical communication medium. As
we have demonstrated, in the course of the field research of the two counties concerned, we
found Roma communities characterised by traditionalism in a variety of aspects. Oral
communication was the dominant communication medium in those social groups. One result
of this fact is that the verbal communication in the Roma communities is related typically to
the present. Verbal communication, however, do not convey new information contents, rather,
the interactions are aimed at transparency and simplicity.

The communication medium of verbalism also explains that in social interactions there are
few or no abstract concepts referring to situations that are independent of the concrete
communication situation. A way of thinking that depends on the given situation of interaction,
that is not an abstract way of thinking, is not capable of much abstraction and is strongly
determined by personally experienced circumstances. The above characteristics of the Roma
studied in the field follow from the dominant use of verbalism as a means of communication.
The findings of the field study and the analyses of the written study drew attention to the fact
that the frequent school failure of Roma students is also related to the different proportions of
written and oral communication in comparison to other social groups. In Roma communities
where social interaction is structured nearly exclusively by oral communication, students find
it more difficult and have less success in facing the challenges entailed by written
communication. The main reason for this is that the day-to-day practice of written
communication cannot condition Roma young people to have a different view of written
communication. for writing results in an increase in complexity in the process of
communication which entails the use of the more abstract symbols and a more fundamental
differentiation of mental dimensions as well as an increased role of secondary observation that
can be acquired at great difficulties in communities relying primarily on oral communication.
This then has a major impact on the chances of success at school which is the key mobility
channel for a community that is sort of capital.

10. The dissertation showed that the implications of a closed group awareness, social
communication dominated by oral communication and a low level of complexity of role

patterns also appeared in the relation to the primary agent of secondary socialisation, that is the
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school, while the role of the school as a means of socialisation have been growing increasingly
important along with the continuous increase in the number of roles to be filled in an
increasingly differentiated society. Owing to the increasing social pressure for the acquiring of
sets of roles the role of formal education has also becoming increasingly important. In other
words, the school is increasingly structuring society and it has become an indispensable channel
for mobility.

The relatively simple set of roles of the ethnic community and its oral communication
medium however, has been having difficulties in coping with school challenges, where the
expected sets of roles and the more complex roles formed at schools and the cognitive structures
based on written communication often failed to find connections to the structures of roles
brought along by students coming from ethnic communities and their cognitive structures based
on oral communication. The possibilities for integration were also reduced by the fact that the
Roma community had a small number of heterophile connections. This was partly a sign of the
closed nature of the group awareness of the Roma community and partly it contributed to the
strong rejection of the majority society of individuals coming from the ethnic community.
Accordingly, members of the Roma community had little chance for internalising the
differentiated set of roles of modernity and for the related successful social integration.

The above however, are related not only to the social phenomena described above. Works
on sociology in Hungary also draw attention o the fact that the frequent cases of failure of
integration are also related to selection, an increasingly dominant process among primary
schools in Hungary. As was also indicated in field research in the above two counties, one
reason of this phenomenon is that a significant proportion of Roma students are concentrated
in a specific group of school. A selective schooling system is a structural characteristic that
does not create the possibility for poor and Roma students to acquire valid knowledge, thereby
it obstructs their chances in the labour market later on.

11. Our field research also showed the process whereby the integration of the Roma
community was significantly more successful. Field research conducted in Baranya county
show that the local Roma community has been significantly more successful in quitting
membership of groups showing traditional behaviour patterns. In response to economic
challenges they have interiorised survival strategies that supplemented or replaced with the
universal interests of the majority society, for the most part, particular interests of the primary
group, not only making their economic activities more successful but also interiorising group-

specific values underlying their social integration.
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On the one hand, shifting from their traditional Roma communities, multiplied their
heterophile connections as well. This was a prerequisite for the acquiring and successful
application of the economic procedures and techniques adopted by the majority society and it
also constituted a basis for continued integration processes. It is considered to be linked to the
heterophilia that is encountered more often in Baranya county that the Roma community
managed to interiorise the complex sets of roles that can be acquired in the conventional
communities only at difficulties more successful through new, exogamic types of contracts. On
the other hand, the increasing complexity of the sets of roles was also reflected in success at
school as well. Roma students with more heterophile ties and with universal value patterns that
were made more strongly internalised as a consequence, achieved higher performance at school
as well. These factors, in turn, provided better opportunities for social integration.

12. Success was also explored on the basis of individual life paths with the aid of the
narrative interview technique. Of the six life careers investigated in the study a total of six
upward mobility paths were observed, three of which were intra-generation and three were of
inter-generation paths. Of the mobility channels of the interviewees we found marriage and
partner relationships as well in the way of mobility vehicles but the most important one was
school, which is, according to Sorokin, the most significant mobility factor. School, as a
mobility channel is particularly important for Roma interviewees since the majority of the
families concerned have hardly any economic or social capital. Therefore, encounter with the
school without frustrations, successful school career is particularly important for Roma youth.
The narratives show that the majority of them faced no negative discrimination at school,
indeed, teachers even helped them catch up and assisted their continued school career.

13. A “fate event” was encountered in each intra-generation mobility narratives, as a
consequence of which the interviewees re-valued their previous life paths, their presents and
futures. This external and internal event (illness, accident, death, etc.) had such a compelling
impact on the lives of the interviewees that forced them to give up their preceding modes of life
and to adopt new life strategies. Each of the three individuals chose learning — the accumulation
of cultural capital. They really had no other choice, because neither they themselves nor their
families had sufficient economic or social capital for reorienting their life paths. This is also an
indication of the fundamental importance of school as a mobility channel for Roma young
people towards their social integration and success in life. In order to enable this to be seen as
a potential choice however, suitable wider economic and social conditions and circumstances
are required. In addition to personal motivation therefore there is a need for a statutory

framework that provide Roma young people to start or resume their studies. Such possibilities
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were created after the system change but civil society initiatives that have enabled systems
supporting Roma young people — scholarships, university preparatory courses, foundation
secondary schools, colleges, further training programs — have also been crucial.

14. A flexible, adaptable and adaptive personality is depicted by successful Roma
narratives, a personality that is capable of adopting the majority norm and culture. Like in the
case of our field studies, we found again that young people’s capability of internalising
universal value patterns had been key to success in mobility. Success was usually based on the
fact that primary family socialisation and secondary school socialisation were compatible in the
case of these Roma young people. This created the cooperating personality that could win trust
and confidence among those in their environments and made it possible to build up social
capital. Thereafter, by converting this into some little economic capital, made it possible for
them to accumulate incorporated cultural capital. The institutionalised from of incorporated
cultural capital, that is the final examination certificate as proof of cultural competence, can be
converted eventually into economic capital. And all these make it possible for successfully
mobilised Roma intellectuals to find better positions in the economic field.

15. Two of the interviewees had been raised in state care before they went on to become
successful Roma individuals. The narratives show that they are facing the largest number of
spiritual difficulties, internal tensions and consequential illnesses. Of the Roma intellectuals
they are the most exposed ones and they should require the most material and spiritual support.
These two life careers are indicative of further issues to be discussed in the context of continued
research. On the one hand, it is definitely confirmed that the outcome of primary socialisation
largely depends on the transfer of values and role models taking place in an adaptive and
emotionally rich environment. The more difficult careers of those growing up in state care and
their spiritual injuries sustained along the way are explained primarily by the rigid and
formalised medium of primary socialisation. This highlights not only reforms that need to be
made to state institutions but also to the fact that the universal value patterns demonstrated there
are not sufficient for successful social integration and upwards mobility. The break-out of from
their original environment of the successful young Roma individuals in our study always
necessitated the presence of an emotional identification which they had to go without — however
painfully — in state institutions. In the light of the case studies (and as themes for further studies)
the question is whether it is the Roma communities with their particular value patterns and
emotionally full socialisation medium or rather, the state institutions with their universal value
patterns but rigid socialisation medium will be more successful (or less unsuccessful) in

integrating this social group facing serious disintegration difficulties.
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16. Narratives of adult interviewees grown up in segregated places in deprived family
environments also indicated the immense conflicts successful individuals had to cope with
within their communities. Roma intellectuals who had mobilised successfully, ones who had
grown up in small Roma communities, could not, even if they wished to, return to their
communities because they have “grown out of” and are no longer compatible with them. In
other words, universal value patterns and more complex role sets often find it impossible to
connect to the communities with their particular value patterns and undifferentiated role sets.
This then causes internal conflicts for them: they no longer belong to the traditional Roma
community that is emotionally still important for them but they have not got integrated fully in
the non-Roma world either. They find themselves in a special no man’s land between two
worlds, which often makes them uncertain and even turn around a promising successful process
of social integration.

These upwards mobility processes are by no means accidental, the life careers covered
by the study clearly show that most of them could never have materialised without laws,
institutional regulations and scholarship systems providing assistance for those concerned.
Roma mobility paths provide a sort of an indication of the openness of society though they
provide no information on the degree of this openness. Nonetheless, the life careers we have
processed may set an example for the Roma community, demonstrating that by accumulating
and then institutionalising incorporated cultural capital they may end up in better positions in

the economic field.

IV. Key references in the thesis

Angelusz Robert — Tardos Robert [1991]: Héalozatok, stilusok, struktirdk. MKI, Budapest

Assmann J. [1999]: A kulturalis emlékezet. Iras, emlékezés és politikai identitds a korai magas

kultarédkban. Atlantisz, Budapest

Babbie, Earl [1995]: A tarsadalomtudomanyi kutatas gyakorlata. Balassi Kiadd, Budapest

Berger, Peter, L. — Luckmann, Thomas [1998]: A valdsag tarsadalmi felépitése. Joszoveg
Miihely Kiad6, Budapest

15



Blask6 Zsuzsanna [1999]: Kulturalis toke ¢és tarsadalmi mobilitas. Szociologiai Szemle, 1. sz.

pp.99-106.

Bognar Bulcsu [2015]: A kommunikaciés médiumok és a tarsadalom differencialédasa.
Szociologiai Szemle 25. évf. 1. sz. pp. 39-65.

Bourdieu, Pierre [1978]: 4 tdrsadalmi egyenldtlenségek ujratermelédése. Gondolat, Budapest

Bourdieu, Pierre [1997]: Gazdasagi toke, kulturalis téke, tarsadalmi téke. In: Angelusz Robert

(szerk.): A tarsadalmi rétegzédés komponensei. Uj Mandatum Koényvkiado, Budapest, pp. 156-
177.

Bukodi Erzsébet [2000]: Sziildi erdforrasok és iskolazasi egyenl6tlenségek. In: Elekes
Zsuzsanna — Spéder Zsolt (ed.): Torések és kotések a magyar tarsadalomban. ARTT -

Szazadvég, Budapest, pp.13-27.

Burt, Ronald S. [2001]: Structural Holes versus Network Closure as Social Capital. in: N. Lin
— K. Cook - R. S. Burt (eds.): Social Capital: Theory and Research. Sociology and

Economics: Controversy and Integration series. New York: Aldine de Gruyter, pp.31-56

Carbonaro, Wiliam J. [1998]: A little Help from My Friends’ Parents: Intergenerational
Closure and Educational Outcomes. Sociology of Education, 71. pp.295-313.

Coleman, James S. [1988]: Social Capital in the Creation of the Human Capital. American
Journal of Sociology, 94. S95-5120.

Certeau, Michel de [1988]: The Practice of Everyday Life. Translated by Steven Rendhall.

University of California Press, Berkely-Los Angeles-London

Csongor Anna — Szuhay Péter [1992]: Cigany kultura, cigdnykutatasok. BUKSZ, 4. évf. 2. sz.
pp.235-245.

Eber Mark Aron [2007]: Elménytarsadalom. ELTE Tarsadalomtudomanyi Kar, Budapest

16



Feischmidt Margit [2010], (szerk.): Etnicitas, Gondolat-MTA Kisebbségkutato Intézet,
Budapest

Fényes Hajnalka — Pusztai Gabriella [2004]: A kulturélis és a tarsadalmi téke kontextualis
hatéasai az iskolaban. Statisztikai Szemle, 82.¢vf. pp. 567-582.

Fiath Titanilla [2002]: A magyarorszagi roma népesség altalanos iskolai oktatdsa. in: Babusik

Ferenc (szerk.): 4 romdk esélyei Magyarorszagon. Kavé Kiado — Delphoi Consulting, Budapest

Formoso, Bernard [2000]: Ciganyok és letelepiiltek in: Pronai Cs. (szerk.): Ciganyok
Eurépdaban 1. Nyugat-Eurépa, Uj Mandatum Koényvkiado, Budapest, pp.29-181.

Forray R. Katalin [1998]: Ciganykutatas és nevelésszocioldgia, Iskolakultura, 8. évt. 8. sz.
pp.3-13.

Forray R. Katalin [2000]: Cigany kisebbségi oktataspolitika. Educatio, 8. évf. 2. sz. pp. 223-
234.

Goody, J. — Watt, I. [1968]: The Consequences of Literacy. In: Goody (ed.) Literacy in
Traditional Societies. Cambridge University Press, Cambridge, pp. 27-84.

Granovetter, Mark [1991]: A gyenge kotések ereje. A haldzat elmélet feliilvizsgalata. In:
Angelusz Robert — Tardos Robert (szerk.): Tdarsadalmak rejtett halézata. MKI, Budapest,
pp.371-400.

Gunn, Simon [2001]: The spatial turn: changing histories of space and place in: Gunn, Simon
— Morris, Robert, J. (eds.): Identities in Space. Contested Terrains in the Western City since

1850. Ashgate, Aldershot, pp.1-14.

Havas Gabor [1999]: A kistelepiilések és a romak. In: Glatz Ferenc (szerk.): 4 ciganyok
Magyarorszdagon. Magyarorszag az ezredfordulon. MTA, Budapest, pp.163-204.

Havas Gabor — Lisko Ilona [2005]: Szegregacid a roma tanulok altalanos iskolai oktatdsaban,

Felsdoktatasi Kutatdintézet, Budapest

17



Havas Gabor — Kemény Istvan — Kertesi Gébor [1994]: Beszamold a magyarorszagi roma
(cigany) népesség helyzetével foglalkozo, 1993 oktdbere és 1994 februarja kozott végzett
kutatasrol. MTA Szocioldgiai Kutato Intézete, Budapest

Kemény Istvan — Havas Gabor [1996]:”Ciganynak lenni”. in: Andorka Rudolf — Kolosi
Tamas — Vukovich Gyorgy (szerk.): Tarsadalmi Riport, TARKI, Szazadvég, Budapest, pp.

352-380.

Hegediis T. Andras [1993]: Motivalhatok-e a cigany gyerekek? Tarsadalomlélektani ¢és
neveléslélektani vazlat. Educatio, 2. évf. 2. sz. pp. 211-220.

Hoppal Mihaly [2008]: Jegyzetek a terepmunkarol: modszer és technika. In: Kézdi Nagy
Géza (szerk.): A magyar kulturalis antropologia torténete. Nyitott Konyvmihely, Budapest

Kertesi Gabor [2005]: A tarsadalom peremén. Romék a munkaerdpiacon és az iskoldban.

Osiris, Budapest

Kemény Istvan - Janky Béla - Lengyel Gabriella [2004]: 4 magyarorszagi ciganysdag 1971-
2003. Gondolat — MTA Etnikai — Nemzeti Kisebbségkutato Intézet, Budapest

Ladanyi Janos [2005]: Szocialis és etnikai konfliktusok. Uj Mandatum Konyvkiado, Budapest

Ladényi Janos — Szelényi Ivan [2004]: A kirekesztettség valtozd formai. Napvilag, Budapest

Laszlo Janos [2005]: A torténetek tudoménya. Bevezetés a narrativ pszicholégiaba. Uj

Mandatum Koényvkiado, Budapest

Lisko Ilona [2003]: Kudarcok a kézépfoku iskolakban. Kutatas Kozben, Oktataskutato Intézet,
Budapest

Lin, Nan [1997]: Tarsadalmi er6forrasok és tarsadalmi mobilitas — a statuselérés strukturalis

elmélete. in: Angelusz Robert (szerk.) A tdrsadalmi rétegzédés komponensei, Uj Mandatum

Konyvkiadd, Budapest, pp. 383-416.

18



Mason, Jennifer [2005]: A kvalitativ kutatas. Joszoveg Miihely Kiad6, Budapest

Mead, George Herbert [1973]: A pszichikum, az én és a tarsadalom szocialbehaviorista

szempontbol. Gondolat, Budapest

Ong, Walter J. [2010]: Szobeliség és irasbeliség. A sz6 technologizalasa. AKTI - Gondolat,
Budapest

Parsons, Talcott [1965]: Social Structure and Personality, The Free Press, Collier-MacMillan
Ltd., London

Piasere, Leonardo [2000]: Leonardo Piasere valogatott tanulmanyai. in: Pronai Cs. (szerk.):

Cigdnyok Eurdpdaban 1. Nyugat-Eurépa, Uj Mandatum Konyvkiadd, Budapest, pp.343-458.

Pusztai Gabriella [2009]: 4 tdrsadalmi téke és az iskola. Uj Mandatum Konyvkiado, Budapest

Robert Péter [1999]: Egyenldtlen esélyek az iskolai képzésben (Az iskolazottsagi esélyek
valtozasai az 1980-as évek végéig). in: Meleg Csilla (szerk.): Iskola és tarsadalom I1., JPTE
Tanarképzo Intézet Pedagogiai Tanszék, Pécs, pp.41-64.

Rosenthal, Gabriele [1995]: Erlebte und erzihite Lebensgeschichte. Gestalt und Struktur
biographischer Selbstbeschreibungen. Frankfurt/M.: Campus.

Schiitze, Fritz [1976]: Zur Hervorlockung and Analyse von Erzdhlungen thematisch relevanter
Geschichten im Rahmen soziologischer Feldforschung. In: Arbeitsgruppe Bielefelder
Soziologen (hrsg.): Kommunikative Sozialforschung — Alltagswissen und Alltagshandeln.
Gemeindemachtforschung, Polizei, Politische Erwachsenenbildung. Miinchen: Fink, pp.159-
260.

Stanton-Salazar, Ricardo D. — Dornbusch, Sanford M. [1995]: Social capital and the

reproduction of inequality: information networks among Mexican-origin high school students.
Sociology of Education, 68. 2 pp.116-135.

19



Stewart, Michael [1994]: Daltestvérek. Az olah cigdny cigany identitas és a kozosség
tovabbélése a szocialista Magyarorszagon. T-Twins - MTA Szocioldgiai Intézet - Max Weber

Alapitvany, Budapest

Székelyi Maria - Orkény Antal - Csepeli Gydrgy - Barna I1diko [2005]: 4 siker fénytorései.
Sik Kiad6, Budapest

Szuhay Péter [1995]: Cigany kultara. A magyarorszagi cigany etnikai csoportok kulturalis

integracidjarol és a nemzeti kultura megalkotasarol. BUKSZ, 7. évf. 3. szam, pp.329-341.

Tengelyi Laszl6 [1998]: Elettorténet és sorsesemény. Atlantisz, Budapest

Virag Tinde [2010]: Kirekesztve. Falusi gettok az orszag peremén. Akadémiai Kiado,

Budapest

Weber, Max [1987]: Gazdasag ¢és Téarsadalom 1. Kogazdasagi és Jogi Konyvkiad6, Budapest

Williams, Patrick [2000]: Patrick Williams valogatott tanulmanyai in: Pronai Cs. (Szerk.):

Cigdanyok Eurdpaban 1. Nyugat-Eurépa, Uj Mandatum Konyvkiado, Budapest, pp. 181 — 319.

Zatta, Jane Dick [2006]: Szobeli kulttra, irasbeli kultira. in: Pronai Csaba (szerk.): Cigany
vilagok Europaban. Nyitott Konyv Miihely, Budapest, pp.347-357.

V.  Author’s list of publications

V.1. Publications in Hungarian

o Elekes Gyorgyi [2011]: A roma integraci6 €s iskolai mobilitas. Educatio,
XX.evf.2. pp. 253-257.
http://epa.oszk.hu/01500/01551/00056/pdf/educatio EPA01551 2011-02-
Kutkozbenl.pdf

e Elekes Gyorgyi [2011]: A mikrotarsadalmi kapcsolatrendszer hatésa a cigdnysag
iskolai mobilitasara. Tarsadalomkutatas, 29. kot. 3. pp. 387-398.
http://www.akademiai.com/content/4710162440212143/

20


http://epa.oszk.hu/01500/01551/00056/pdf/educatio_EPA01551_2011-02-Kutkozben1.pdf
http://epa.oszk.hu/01500/01551/00056/pdf/educatio_EPA01551_2011-02-Kutkozben1.pdf
http://www.akademiai.com/content/4710162440212143/

V.2. Publications in English

o Elekes, Gyorgyi [2013]: The Impacts of Microsocial Relationships on School
Mobility in the Roma Population. Review of Sociology, No.4. pp. 34-52.

http://www.szociologia.hu/20124 szam/

e Elekes, Gyorgyi [2013]: The teacher’s role in Roma children’s school mobility. In:
Karlovitz, Janos Tibor (ed.): Questions and Perspectives in Education.
International Research Institute, Komarno, pp.154-165.

21


http://www.szociologia.hu/20124_szam/

