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1. A Research history and justification of the topics (előzmének és fonotsság) 

 

Why has the research and transformation of education become so important? As a result of the 

extremely accelerated technological development that is characteristic of this era, most of the 

current in-demand professions were unknown 20-30 years ago.. In this accelerated world, it is 

difficult to determine a curriculum and a widely applicable methodology that is valuable in the 

long term. Higher education is somewhat closer to starting a career, however, by the time the 

student receives his degree, he is surrounded by new tools, technology, rules and opportunities 

and employers have already changed the occupational requirements that new employees have 

to meet in order to be hired. Thus, both the curriculum and educational methodology should be 

constantly updated. 

International studies, such as Mendenhall et al. (2013) and Hawkins, Mike (2013), highlight the 

change in the requirements to work in a certain profession. Self-understanding, social and 

language skills, motivation, cooperation and flexibility are perceived to be particularly 

important. Based on the findings of the World Economic Forum (2014), although it can be seen 

that the required competences are changing, complex problem-solving ability is, and will be 

one of the most important skills among the required competences in the future as well.  

Besides the changing job-requirements, the socialisation of the generation involved in 

education is also going through a transformation. This generation possesses completely 

different strengths and weaknesses in the new social and technological environment. 

Generations Y and Z, who are commonly referred to as “digital natives”, are characterized by 

multidirectional, divided attention, intrinsic motivation and the need for immediate feedback. 

(Tary 2011) Studies that are aimed at understanding these generations better assess their unique 

preferences, when choosing a workplace. Employees defined their workplace-requirements as 

so-called „cool factors”, that - beyond the mentioned criteria - are the following: creative 

communication and the application of modern IT equipment, flexible offices, having shared 

and relatable organisational values, good opportunities for further training and career 

(Surjansky, Ferri-Red, 2009:240).  

The environmental changes necessitate reforms. The process of setting the directions has to be 

based on serious research findings and analysis, for which only the international organisations 

have the financial and professional background. Hence, only the requirements set by these 

organisations can provide guidance for the developmental steps. Regarding Hungary’s 
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geographical location and integration into the European Union (EU), the means of cooperation 

is determined by the Union’s policies.  

Based on the demographical data, it can be concluded that an increasing proportion of students 

enrol in tertiary education from age groups, of which population is decreasing in number. The 

concept of lifelong learning “forces” more and more students who are already working to enrol 

in higher education or re-training. The role of higher education is changing as well. The 

requirements set for students can be varied, for example by offering, launching and defining 

different forms of training and sturdily separated training levels (post-secondary vocational 

training, Bachelor’s, Master’s and Doctorate degrees, further- and re-trainings). The decreased 

number of contact hours necessitate the application of new tools and equipment, special 

learning materials, more office hours and the organisation of education. The main element of 

student-engagement is the career-planning, the financing and the strategic cooperation with 

employers, for which the development of a consultant service system is required. Feedback 

should be considered as the foundation of quality assurance.  

The international and internal competition among educational- and institution systems has been 

observable for decades. The mobility of students is mainly facilitated through the cooperation 

among the institutions (see Erasmus and CEMS for example).  

The factors influencing the choice of institution are the suitability of the course, the academic 

reputation of the institution, graduate employability and the quality of education. (Soutar, 

2002). One of the important elements of the institutions’ quality assurance system must be the 

consideration of students’ reviews. At the Corvinus University of Budapest, the HALVEL 

system is used to request feedback from graduates who had already started working. It asks 

them to evaluate the subjects, the teaching material, the lectures, the seminars and the lecturers 

(preparedness, educational methods). It does not ask for graduates’ opinion on the 

infrastructure, the circumstances, the educational coordination and the supporting actions. The 

departments, institutions analyse and discuss the received feedback, criticism and 

recommendations, correct and constantly update the teaching materials and methods and solve 

the emerging problems. 

The experts of the New Media Consortium, which is dedicated to research educational matters, 

predict the widespread application of hybrid and collaborative education in a short time (1-2 

years). (Adaptive learning techniques, mobile learning) In 3-5 years, the physical circumstances 

of teaching-learning will facilitate a flexible education management. Furthermore, there will be 

smart teaching-rooms equipped with moveable elements, and the hallways and public spaces 

will provide secure internet access, which will make them suitable for individual- and 
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groupwork. Learning and teaching will partially be moved from the campus to online platforms. 

(Internet of Things, IoT) The tools monitoring the process of teaching-learning (data mining 

software systems) will be developed, through which we will have more accurate information 

about the work that has been done and its results. In the long run (in more than 5 years), the 

participation in innovative tasks will be increasingly encouraged, and students who excel in 

critical thinking will develop the need for “deep-learning”, which is based on processing 

practical cases in groups or individually, that require pupils to connect their existing skills and 

knowledge. (Natural user interfaces and artificial intelligence will also be integrated in 

education in the future) (Bodnár, 2017, pp.14-24) 

In the past years, new regulations have been implemented regarding financial, structural and 

curricular issues, which provoked strong objections from the involved parties. In my 

dissertation I review the background of the topical legislation changes and discuss the expected 

impacts, motives and objectives of the amendments. A teacher’s perception of and attitude 

towards change is influenced not only by personal experiences, but also by the measured results 

that indicate the quality and effectiveness of education. At present, the educational 

methodology is strongly related to the observation and the measurement of effectiveness of 

applied techniques in education. Thus, developing the measurement methodology is also an 

important part of the education system.  

 

2. Methods used and databases examined 

 

The everyday challenges of enhancing and improving the efficiency of education have a 

significant impact on what the future generations’ knowledge, approach and competence will 

be like. My goal is to discover the techniques that can be employed in the field of tertiary 

accounting training and the documentation of the requirements of their introduction. At the time 

of choosing the topic and developing the theses, I was focused on the educational experiences 

related to the module Accounting information systems II., which was being transformed 

following a university concept that had been under development for several years. 

Initially, the development was gradual and restricted, meaning that only certain subjects could 

be transformed, through calling for tenders, but the due to the pandemic and the consequential 

mandatory switch to remote teaching, some elements of the process have been accelerated. The 
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challenge of the sudden switch to remote teaching had to be overcome within 1.5 weeks. It was 

not based on changing the educational concept, rather on switching to new tools. In my opinion, 

the experiences throughout this switch cannot be left out of my dissertation, which concerns the 

same topic. However, it is important to clarify that without a concept that had been developed 

in advance, forcing a completely new and different way of teaching in the middle of a term, 

which had been started with the rules and requirements of the conventional education system, 

cannot be as effective, as a comprehensive, conscious advancement. I was involved in the 

process and all my critical comments are the critique of my own work as well. I have no 

intention to offend anyone, but I strongly believe that in order to improve the solution methods 

in the future, the identification of the mistakes is essential.  

The general question to assess is which pedagogic techniques, tools and educational conditions 

receive a positive, as well as which ones receive a negative rating from those involved in 

education.  

The assessment of the Accounting information systems II. (PSZI2) module was based on the 

indicators of academic record, the HALVEL results’ trends from 2015 onwards and the Moodle 

survey responses I had created and uploaded to Moodle in the first term of the 2019/2020 

academic year. The number of students taking this module fluctuated between 62 and 82, thus, 

instead of using a sample population, I have analysed all the available and relevant responses. 

The Halvel system contains the feedback given by the students on each module since the second 

term of the 2004/2005 academic year. The timelines that can be created based on the HALVEL 

system’s data provide a good basis for analysing the work of teachers, modules, departments 

and institutes. The data related to teacher evaluation are also used to determine the performance 

of the educators. The responses given to the questions in the survey are anonymous. Students 

who complete the questionnaire in the last weeks of the term are able to select and book their 

exam dates earlier. Before analysing the data, it is important to mention the problems related to 

its content that hinder the process. The questions have changed by the 2019/2020 academic 

year, resulting in incomparable data in some questions. Besides the content issues of the data, 

the method of data retrieval from the system is also problematic. The time spent on the module 

can be an important information, when it is established both in the international literature and 

the Hungarian requirements (see above) that the time students are required to spend on the 

completion of 1 credit is 30 study hours (30x45 minutes).  

 



The past, present and future of professional education in the context of the accounting education 

8 
 

Database 1.: 

I have created a database based on the data (which was organized by year and by module) from 

the Corvinus University of Budapest’s Student Evaluation System (HALVEL). I used the 

accessible statistics for the module PSZI2 from the last 5 years and conducted a primary 

research. (HALVEL data is available from each term with the recorded number of students: 

2015/16: 46 students; 2016/17: 61 students; 2017/18: 62 students, 2018/19: 69 students, 

2019/20: 82 students.) 

 

Database 2.: 

A database aggregated from the responses received to the 13 questionnaires that were filled out 

in the first term of the 2019/2020 academic year through Moodle by the students who took the 

module PSZI2. I have edited and formulated the questions of this survey based Szitó’s learning 

methodology questionnaire. Typically, 75 out of the 82 students who took this module have 

completed the surveys. From these collated responses, I was able to create the basis for my 

theses. In the case of the last survey, the number of respondents was reduced to 35. 

 

Database 3.: 

The experiences with the remote teaching system introduced on the 15th of March 2020. due to 

the pandemic are summarized based on the first experiences with the different solutions of our 

two largest modules, Managerial Accounting and Basics of Accounting. Regarding this, I aim 

to study the differences through the change in the student performance data throughout the term 

and the Halvel results. Approximately 82% of the 913 full-time students who have taken the 

module have filled out the Halvel questionnaire. I will only use their responses one for my 

study. 

 

Database 4.: 

The students who took the Managerial Accounting and the Basics of Accounting modules were 

asked about the tools used in remote teaching in the form of a Google Survey that we have 

created. Regarding the Managerial Accounting module, we have received 309 responses, while 

this number was 126 for the Basics of Accounting module. In Managerial Accounting, not only 
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the full-time, but also the students on part-time and online courses have been asked to complete 

the survey. Hence, in this case, I can study the results based on the distribution by the form of 

study and by course. The ratios among the respondents are approximately equal to the sample 

population ratio. The majority of the questions in the survey asks the student to choose a rating 

on the Likert-scale between 1 and 5. This provides information for statistical analysis quickly, 

without the need for transformation. 

 

Database 5.: 

All Halvel and Moodle surveys provide the platform for textual feedback. This feedback was 

processed by marking the keywords and the individual classification of the responses, so that 

an analysable database could be created. In the Accounting information systems II. module, the 

database has been created according to my system, while for the Managerial Accounting and 

the Basics of Accounting modules, my colleagues, Norbert László and Eleonóra Tarpataki have 

provided me with processed databases based on their departmental quality assurance-related 

summaries. 

 

The teachers’ evaluation I recorded our experiences based on the ideas that have emerged in 

our meetings. The experiences regarding the sudden introduction of remote teaching are 

recorded based on the what has been said in the educators’ forum of the two involved 

departments (Financial Accounting and Managerial Accounting). 

 

The tools that have been used for the purposes of data processing and analysis are the editor of 

the Excel Power Query and the IBM’s SPSS 25 program package. Their use was facilitated by 

the Corvinus University of Budapest. 

Throughout the assessment, beyond the statistical basic operations, I have applied multivariate 

statistical methods (correlation calculation, factor analysis, discriminant analysis). 

Besides the frequency analysis of each variable, to reveal the relationship between the scales, I 

use the Chi-square test and in case of significant relationship, I assess its strength by the gamma 

index. The index indicates the strength of the relationship between -1 and 1. If the significance 
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level is below 0.05, the significant relationship and its strength is greater, if the index is close 

to 1 or -1. 0 denotes no relationship. 

The factor analysis can be used to examine more variables that are related to each other. Here, 

by assigning the variables into groups, the influencing factors can be organized. 

I try to assess the impact of the change of the independent variables (influencing factors) on the 

dependent variable (result) by calculating the linear regression, assuming that there is causal 

relation between the two variables. 

When studying the relationship between the variables, the strength of the relationship is 

quantified with the Pearson correlation coefficient. The coefficient is used to measure the 

strength of a linear association between two variables, where the value of r is a number between 

-1 and 1. r = 0 indicates no correlation, r = 1 means a perfect positive, r = -1 denotes a perfect 

negative deterministic correlation. In case of linear association, the square of the correlation 

coefficient equals the coefficient of determination, which measures how well the observed 

outcomes are replicated by the model, based on the proportion of total variation of outcomes 

explained by the model.1 

 

3. The results of the thesis 

In the spring term, where the remote teaching became compulsory, the modules with the highest number 

of students were the Managerial Accounting and The Basics of Accounting. These modules were not 

involved in the previous education methodology development2, therefore, they were not labelled as areas 

to be studied. However, for the remote teaching method, these will have to be transformed as well. In 

these two modules, we have applied multiple similar solutions, but in some areas, we have employed 

different techniques, hence, their comparison might be interesting. 

The academic records and the HALVEL results in relation to these two modules are already available. 

At the end of the exam period, the link for the survey we have created regarding the specialities of the 

modules was sent to the students who had already finished their exams. When assessing the data, I pay 

particular attention to the students on the Finance and Accounting course, because this is the 

undergraduate degree managed by our department. 

  

 
1 https://www.datavedas.com/model-evaluation-regression-models/ 
2 The Basics of Accounting in English was involved in the development, but I was participating in that  
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In the departmental survey, we asked the students to rate the tools used in remote teaching (they had to 

evaluate them on the Likert scale, giving a rating between 1-5)  The tasks that were handed out through 

the presentations with the audio recordings received rating of 5 by 59.5% and 58.3% of the students 

respectively. This is considered to be the best technique, and it is suggested to be integrated into 

conventional teaching in the future as well. The Teams consultation replacing the seminars was given 

an average rating of 3.21, 14.28% of the respondents rated it as unsatisfactory. In Managerial 

Accounting, the Moodle chat received a rating of 1.88, 55.7% of the students found it unsatisfactory. In 

Managerial Accounting, the usefulness of the available lecture notes for studying was rated 

‘unsatisfactory’ by 25.2%, resulting in an average rating of 2.75. Although the Moodle test and the 

homework submission every 2 weeks were pre-conditions for the exams in the Basics of Accounting, 

they have received relatively good ratings, 4.15 and 4.11 on average respectively. The students felt that 

these were efficient tools to motivate them to regularly prepare for classes. According to the textual 

feedback, students taking the Managerial Accounting module missed the term-time assessment as a 

motivational tool. 

The feedback provided by the students phrased with their own words are contradictory in some places. 

As an advantage of remote teaching in both modules, 47% of the respondents mentioned the opportunity 

to manage their own time schedule, 30% the possibility to watch the video recordings unlimited times, 

27% the ability to study at their own pace.  

The objectives determined in the educators’ forum (mentioned above) involve a more active relationship 

with students, increasing the student engagement through working together with them, continuous 

consultation about the requirements and expectations and the development of the tools that motivate 

students to prepare for classes were the agreed steps for improvement. The idea of not letting the quality 

to deteriorate in spite of the circumstances was particularly emphasized. We believe that by using 

various tools simultaneously, it is possible to achieve diversity in the teaching techniques, but we also 

intend to mitigate the irregular form of exams and to improve the attitude of students. Experiences with 

software systems that are suitable for carrying out personal identification and programs that monitor the 

conditions during the examination and decisions in this regard would support our aims in this area.  

The verbal confirmation of the exam results is also considered to be a potential solution, but this is only 

feasible if the number of candidates is sufficiently small. In the term, where teaching had to be carried 

out remotely, the average grade in Managerial Accounting was 3.28, which is better than in the previous 

years. In addition, only 6% of the students have failed the module, which is considerably lower than 

earlier (9-10%). In the Halvel survey, regarding the questions, that were comparable with the ones from 

the previous years, we have received similar ratings, as in the past years, there is no significant 

difference. In Basics of Accounting, the average of the exams results has also improved.   
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3.1.  The developed module: Accounting information systems II. 

(PSZI2) 

 

Following the university’s developmental concept, we use the combined methods of blended learning, 

the increased application of IT tools and projects built on case studies in the module. One of the most 

important indicators to measure the effectiveness of the module is the grade, which can be retraced in 

the Neptun system. The exact reason for this is difficult to retrace, but I intend to identify it based on 

the student feedback. I assess these using two sources: the student evaluation system (HALVEL), which 

has been applied for years and the module-specific survey uploaded to the Moodle system, which I have 

created.  

Based on the HALVEL data, I will firstly assess the time spent on the module. According to the statistics, 

substantial fluctuation can be observed. Considering the 30 hours/credit performance set as a 

requirement based on this dataset, in 2014/15, it was 54.16 hours/credit, while in 2017/18 and 2019/20, 

it was 21.66 hours/credit. The fluctuation of the data is difficult to explain.  

The index that expresses whether the students understand the relevance of the module shows an 

interesting fluctuation.  

The questions at the beginning of the term were aimed at two topics: 

1. Questions about the learning style - based on Imre Szitó’s survey - involve the choice 

between verbal-visual-kinaesthetic learning methodology; the preference of 

individual/social conditions and the influence of intuitive/observant personality traits. 

2. Questions regarding previous studies, declaration of estimated knowledge and the 

achieved results. Due to the restricted access to academic records in the Neptun system 

and to GDP-regulations, it is not possible to download these data. Therefore, I can only 

use the information provided by the students for research purposes. 

In the weekly survey, besides the topical step of the case study solution, there have been questions about 

the learning tools and methodology: students have to rate the usefulness of supporting elements on a 

Likert-scale of 1 to 5. (documents, supplements, the summary of knowledge from previous studies to be 

used, the lecture explanations, the consultation with students and teachers and the operative legislations) 

 

The questionnaire at the end of the term can be divided into two sections. 

1. Questions regarding the processing of the subject (quantity of learning material, 

sparking of interest, the preparedness of the teacher, enjoyableness, relevance, 
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evaluation of the student’s own performance and whether they would recommend it to 

the next class) (On the Likert-scale of 1-5) 

2. Evaluation of the level of competences achieved by the end of the course (On the Likert-

scale of 1-5) 

To assess the learning methodology, I used the revised version (based on the 2015 study by Bernáth – 

Kollár – Németh) of the survey that Imre Szitó has developed in 1987. As a result of the advancement 

of the IT tools, they have tested the original survey with a sample that consisted of 619 elements, by 

using main component analysis and Varimax rotational system. By partly modifying the original survey, 

they have proved that the questions fit well with the factors, the weighing of the questions are above 0.4 

and the questions do not charge any other factors with a weighing of more than 0.4, i.e. the scales are 

consistent and well-separated. The quantity of people I have asked does not allow for the confirmation 

of survey factors, hence, I accept the 2015 results as the base of my analysis.  

Based on the data I have obtained from the students I have studied, they generally prefer information 

built on visual depictions, when processing the learning material. Furthermore, they study in a silent 

environment, mostly using a non-social method and the rational (observant), not an intuitive approach. 

The findings suggest that the role of intuitions and creativity decreases with age. This is also unusual 

among students on the Accounting course  

I have studied the correlation between the learning methodology peculiarities and effectiveness by 

depicting the frequency of the student responses. From the graph, it is can be seen that there is a weak 

positive correlation between the textual information processing and the result. The accurate reading and 

comprehension of the documents is an essential part of accounting, and consequently, of this course as 

well. 

The weak positive correlation between the rational approach factor and the academic results confirms 

my expectations, since the integration of the acquired data into accounting systems and the 

understanding of its effect on the systems’ elements helps with the processing and the inspection. 

Part of the weekly Moodle survey referred to the usefulness of the tools provided for studying. The help 

of another student received the highest rating continuously. The second-best rated tool was the weekly 

help, where we have supported their work by providing notes on the problems and tasks of the given 

week. Thus, this education tool can be considered a successful support technique. Throughout the term, 

the supportive role of teacher-student consultation has increased. The fundamental goal was to play a 

consultant role on the seminars and also on the online platforms, besides class-hours. Initially, students 

did not maximize this opportunity – knowing the teachers’ attitude in the previous studies, I am 

confident to say that they are not used to this – but they have built on it increasingly, as time has passed. 
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The ‘monitoring the changes in the operative law’ has received the worst rating almost 

throughout the whole term. This is unfortunate, since in the accounting industry, it is 

impossible to ignore the effects of legislation changes. In case of legal disputes, the basis of 

reference is the exact script of the legislation, not the other expert. In the term of the 

development, we were already striving to incentivize students with tasks that require them to 

quote the exact script of the legislation and practice how they can access it, without success. 

We need to take further measures in this field. 

One of the main areas of the development regarding the teaching of this module is the 

systematization of previous studies and to share the related documents on Moodle. We 

suggested students to review the related notes before the seminar that was relevant to the given 

topic. With this measure, we wanted to enhance the effectiveness of the seminar. Since a 

substantial proportion of the students did not follow our advice – and we did not discuss the 

material in class either, assuming that they did – we experienced much greater uncertainty 

among the participants when solving the problems.  

One of the questions in the weekly questionnaire referred to the time spent on the case study. 

In the first few weeks, students have not realized how much work they have with the 1-2 pieces 

of information they have received.  

The participation rate in the final survey is substantially lower than in the previous ones, only 

35 out of the total 82 students have completed it. In the first part of the questionnaire, we have 

asked a comprehensive evaluation of the module from the students. They had to assign a rating 

between 1-5 on a Likert-scale to each question. The data regarding ‘usefulness’ and ‘teacher 

preparedness’ are reassuring, but there is room for improvement. However, the low ratings 

given for the ‘I would recommend it to the future generations’ and the ‘it did not meet my 

expectations with regards to content’ questions should urge us to seriously reconsider our 

approach. 

Feedback from the final survey: “Not all details were unambiguous, these should be clarified”, 

“More practical information is required to solve the problems”, “The theoretical foundations of 

the PSZI2 module should be taught in the PSZI1 module”, ”I have achieved the highest possible 

grade in this module at the end of the term, for this, I feel that I did not need luck, I have fought 

for it with my two hands and my laptop :).” 
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The developments for the next term are: The review of the receipt content at the beginning of 

the course can reduce confusion. The requirements towards the analytics are taught in the 

modules throughout the previous years of the course, students should be incentivized to utilize 

this knowledge, but the practical Excel solutions and main questions should be highlighted in 

class as well. A guide to complete the simplified tax return forms could reduce ambiguity. 

 

3.2.  Hypothesis  

 

Hipothesis 1. 

The success in an orderly subject that is based on practical learning depends on the knowledge 

acquired throughout the previous studies and on the time spent on it. The higher average 

achieved in foundational modules and in the time spent on preparing for the Accounting 

information systems II. module leads to better results. I examined this hypothesis by calculating 

the correlation coefficient. 

 

According to the frequency distribution of the data, the time spent on the given module has a 

larger impact on the results, than the previous studies, but both of them are in correlation with 

the final grade. 

The correlation coefficient is significant for both factors, because the value of p is below 0.05. 

The value represents a smaller than moderate positive relationship not only between the 

achieved grade in the module and the time spent on the module, but also between the final grade 

and the results in the student’s previous studies. 

Consequently, I find the hypothesis to be proven. Although the relationship between the 

achievements in previous studies and the final grade obtained in the module and between 

performance and the time spent on the module is not function-like, but it can be considered 

significant. 

 

Hypothesis 2. 
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The enjoyment of the subject depends primarily on the student’s learning style. The method is 

more likely to be evaluated positively by students who are system thinkers and capable of 

maintaining long-term focus. To prove the strong relation between the classification of learning 

style according to the questionnaire and the students’ opinion, I calculated the correlation 

coefficient. 

 

In this correlation calculation, I included the learning style factors and evaluation points of the 

final questionnaire associated with the subject. According to the correlation matrix the 

following correlations are apparent:  

Based on the hypothesis, the students who use the auditive-understanding information 

processing more effectively evaluate the module more positively than the system thinker, 

rational students, who prefer the silent, individual form of work.  

The auditive-understanding characteristic indicates a positive correlation in most evaluation 

points, however, the relations are weaker than the moderate correlation. In the aspects of time 

commitment and the understandability and enjoyability of the teacher’s explanation, the 

relationship the relationship is negative.  

This positive relationship is not justifiable in case of students who prefer the deep studying 

form of work. For the majority of the evaluating factors, a minimal, rather negative relationship 

can be observed. Based on the correlation matrix, it is visible that when a student prefers this 

type of learning style, he is not keen on applying other methods, as the matrix shows a negative 

correlation with those.  

In the case of the rational, system thinker type of students, a positive, but minimal correlation 

is indicated for almost every evaluation point. Regarding ‘the content met my expectations’, 

‘the usefulness’ and ‘I have learnt a lot’ statements, a negative relationship was found. In my 

opinion, the reason for this is that students who were able to systematize the learning material 

well in their previous studies did not benefit as much from this module. 

In the majority of cases, the relationships between the factors are weaker than moderate. The 

correlation between the preference for kinaesthetic learning and the satisfaction with the module 

content is somewhat stronger, than moderate. The characteristic of students who prefer an 

auditive – active, or visual – graphic information processing method indicates a weaker than 

moderate, inversely proportional relationship with the rating assigned to the ‘the content met 
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my expectations’ statement. – The subject is not primarily built upon group communication, 

kinaesthetic problem solving. Hence, for students who have this kind of mindset, this subject 

did not meet the expectations. 

The module lived up to the expectations of those students, who accepted the quantity of the 

learning material. The preparedness of the teacher was evaluated more positively by the pupils 

who prefer social interactions.  

The hypothesis has been partly proven, because the positive relationship could not be always 

proven for the features accentuated in the hypothesis, but the diverse evaluation of the different 

styles is clearly demonstrable from the correlation tables. 

 

Hypothesis 3. 

The preference of the support notes created throughout the development (video, text, figure, 

link collection) was dominant in case of students who have visual and verbal learning styles. 

There is a strong relationship between the learning strategy questionnaire and the term-time 

evaluation of the learning material. To prove this hypothesis, I calculated the correlation 

coefficient. 

 

Based on the correlation matrix we use the responses of the students, who are auditive active, 

auditive-understanding and visual graph or visual text information processing types. In the 

visual graph and text rows, the evaluation of the tools indicates almost always a weak, but 

positive correlation. The visual graph attributes move opposite to the text format of helping 

notes and the consultant role of peers.  

The students who prefer auditive - active information processing did not find a suitable tool for 

themselves; positive correlation is shown with the previous modules’ material. In most cases, 

only minimal negative relationship can be observed, but in case of the receipt, the case study 

text and the consultation with peers, a weak negative relationship is detectable. 

Based on the statements of the auditive type of students regarding the education tools, we cannot 

consider their relation to any of the tools determinative, because the value converges to 0 at 

each relationship. In the case of the efficiency rating of support notes, the case study text and 

the regulation, the relationship is positive, converges to 0, while in the case of the receipt, the 
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summary of learning material from previous modules, the explanation in class and the one-to-

one consultation, the results show a negative relationship, which converges to 0. This result is 

interesting, because when evaluating this module at Hypothesis 2., this group has given the 

most positive ratings. I found this surprising, but subsequently, for the evaluation of the tools, 

I expected a more positive outcome. I was also unable to find an explanation for this outcome 

based on the textual feedback. 

Thus, I find the hypothesis to be proven, because although the correlation between the factors 

of the preference of educational tools and of visual processing type students is weaker than 

moderate, it is clearly positive, while the evaluation of the other groups is neither significant, 

nor is it negative. 

 

Hypothesis 4. 

The preponderance of independent work, the communication with peers and the utilization of 

the teacher’s help becomes dominant in connection with the psychologic characteristics 

relation to the social environment. There is a strong correlation between the weight of the 

learning strategy questionnaire and of the work method during the semester. To prove this 

hypothesis, I calculated the correlation coefficient. 

According to the ‘Silent’ and ‘Social’ rows of the correlation table, we use the responses of the 

students who prefer independent work style in a silent - undisturbed environment and of those 

who prefer group work.  

There is no significant difference between the two groups considering their relationship with 

the tools. Almost all values converge to 0, hence, there is no indication of a significant 

correlation.  

The largest (though still minimal) difference between the two groups appears in the consultation 

with peers, because, according to the choices of the students who prefer the social environment, 

there is a considerably weak positive relationship, while according to the answers of the 

students who belong to the ‘Silent’-group, the correlation shows a negligible negative value. 

The consultation with the teacher is preferred somewhat more by students in the ‘Silent’ group 

(minimal positive relationship). I expected a larger discrepancy regarding this matter, because 

these students are the ones, who are afraid to ask questions in class in front of their classmates. 

Students who are more social are typically braver to ask questions in front of their classmates.  
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In spite of the weak differences, I do not consider this hypothesis to be proven, there is no 

significant difference between the choices of the two groups. 

 

Hypothesis 5. 

There is a strong relationship between the student’s opinion about the module and the achieved 

grade. In order to prove this hypothesis, I calculated the correlation coefficient. 

 

At the assessment of the tested module’s (Accounting information systems II.) HALVEL data 

previously, we could see on a graph, that the average of the grades in the module and the 

evaluation provided for the given term move together. The ‘useful’ and ‘relevant’ evaluation 

aspects over the whole period in which the assessment took place represented nearly as much 

movement year by year, as the average of the grades. Based on the figure, between 2015 and 

2018, the rating given to the ‘I enjoyed the work throughout the term’ and the ‘I would take the 

module again’ statements followed the same pattern. On the contrary, in 2019-2020, the rating 

of these two aspects differed from the previously typical pattern. The HALVEL system is 

anonymous, I cannot combine the individual opinion with the achieved grade. Thus, for this 

purpose, I gathered information through Moodle questionnaires. 

I examine the student’s achieved grade and his answers given in the final survey regarding the 

module by calculating the correlation coefficient. The percental value of academic record 

moves together mostly with the student’s responses given to self-assessment questions (80.2%, 

p<0.05). We saw this at the overview of the data as well. 6 students have rated their performance 

to deserve a higher, and 3 to deserve a lower grade than what they actually received. 

There is a weaker than moderate, positive relationship between the academic record and the 

acceptable quantity of material that needs to be processed (0.467, p<0.05).  

The SPSS run indicates a weak, positive correlation (0.295, p<0.05) within the usual expected 

margin of error between the achieved grade and the expected time commitment. 

There is also a weak, positive correlation (0.267) between the rating assigned to ‘usefulness’ 

and the final grade achieved in the module, and we can say the same for the relationship between 

‘the content of the learning material met my expectations’ statement and the final grade received 
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(0.213). However, in both cases, the error was above (0.068 and 0.071) the usual 0.05 margin 

of error), hence, we have to treat these relationships with scepticism. 

Regarding the other factors, the SPSS run indicates a positive relationship in most cases, but 

with small values and substantial errors. Thus, these cannot be used adequately. For all 

variables, the outcome of the run indicates that we need to reject the null hypothesis with 

regards to independence. Consequently, the relationships found between the factors have to be 

rejected too. 

Based on the findings described above, I find the hypothesis to be partly proven, since although 

a significant relationship cannot be detected for every single evaluation aspect, there is some 

kind of relationship in all cases. Furthermore, for 4 groups, a weaker than moderate, positive 

relationship can be observed. 

 

Hypothesis 6. 

There is a strong relationship between the opinion of the students about the teacher and the 

level of involvement. The students who spend more time studying during the term and work 

precisely evaluate the teacher more positively. To prove this hypothesis, I calculated the 

correlation coefficient. 

 

By plotting the frequency, we can see a strong relationship between the evaluation of the time 

spent on the module and the rating assigned to the ‘the teacher made the subject clear and 

interesting’ statement. The trendline is considerably steep. The correlation coefficient 

calculation is within the acceptable margin of error, which indicates a weak-moderate positive 

relationship.  

A much less ascending trendline can be seen for the relationship between the time spent on the 

module and the preparedness of the teacher. Therefore, the correlation here is weaker. The 

outcome of the correlation test matches the significance level requirements that confirm the 

weak positive relationship.  

Based on these findings, I find the hypothesis to be proven. 
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Education takes places as a result of the simultaneous movement of, and despite the 

counteraction of several influencing factors and personality traits. There are relationships 

between the examined factors, but a model, which can be used to explain how and why the 

students’ evaluation is formed, could not be constructed, because in my study, I was only able 

to assess a small number of influencing factors and personality traits.  

 

4 Conclusion 

This research was conducted to evaluate the developments in the module and to study the 

change in its effectiveness. 

As a teacher, my primary aim is ‘to do a better job in everyday life’. In relation to this, several 

areas have been discovered that require further development.  

The tools and objectives of teaching methodology need to be determined in advance. In 

addition, these have to be communicated well towards the students. 

Sharing the learning material in advance in blended learning is only effective, when the students 

require it, when they can measure the extent to which they were able to understand and process 

it, when they receive feedback regarding their performance and when inadequate work has 

direct consequences. 

The system of requirements has to be precise. The students need to feel, that it is predictable, 

and they need to be prepared for the challenges with regards to content and form. 

The problem solving and the answering of questions shall be supported with the possibility for 

one-to-one consultation. Many students are insecure and are afraid to ask questions on a public 

forum or in the seminar. Their preparation should be assisted with additional options. 

Every student is different. Some of them are better at studying, when using a written form of 

the theoretical knowledge, while others are better at kinaesthetic, active problem-solving. Thus, 

one type of support document is not sufficient, we need to provide the information in various 

forms (notes, detailed outline, live lecture, video recording, platform for consultation), striving 

to satisfy the needs of as many students as possible. 

Besides the method and numerical results of the steps, it is also essential the emphasize their 

purposes and requirements. It is important for the students to be aware of the purpose and 



The past, present and future of professional education in the context of the accounting education 

22 
 

deadline of tasks. Although we are expecting adult students to manage their own study schedule, 

we still need to support them with their everyday motivation.  

It is challenging to break off students’ habits and the good practices in the previous modules. 

In the case of teaching a module that has a fundamentally different methodology, we need to 

pay particular attention to informing students.  

The purpose of a practice exercise is not the exposition of the numerical solution. Its purpose 

is the familiarization with and the understanding of the sequence of conscious steps, when 

choosing between the potential solution methods and paths. Students need to be prepared to be 

able to do that. 

 

Another area of my research was to determine the development plan regarding the experiences 

with the use of the quality assurance tools and students’ evaluations in practice. The goal is to 

receive and provide feedback to the participants on the intentions and on the different fields and 

objectives, and to recognize the complexity of the evaluation process of the educational 

effectiveness. Besides lexical knowledge, the skills that support its application should be among 

the evaluation criteria as well. A flexible and well-constructed feedback system is necessary for 

those involved in the training. For the teachers and researcher colleagues, obtaining the results 

they need by merging multiple databases is not a viable option. My suggestions are related to 

the HALVEL system we use at the university currently. However, the replacement of this 

system with a new a multiphasic feedback analysis system would be a more effective solution. 

Beside the general students’ evaluation system, it is worth integrating the questions regarding 

the different modules’ characteristics into the questionnaire. The development of questions and 

question groups that consider the specialities of educational tools and educational coordination 

methods needs to be enabled. 

Preserving anonymity, the connection between the academic record and the evaluation should 

be traceable (at least on the level of ‘passed’ or ‘failed’). 

It would support the research evaluation, if we had the opportunity to overview the applied 

calculation methods and the original data set. This would also make the errors more visible and 

the data could be used more precisely for the analysis. 

Questionnaires completed by students who did not take the task seriously (where all answers 

are the same) should be sorted out. Through detecting outliers, debugging should be enabled. 
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For research purposes, the access to the results of the modules that are not taught by the given 

person who is writing the study should enabled. 

Indicators used for different courses, modules and institutes should be made comparable. For 

example, the time spent on the module should be linked to minimum credit number. 

Extracting and analysing the data should be made simpler through the possibility to download 

the timelines and offering a wider selection of analysing tools. 

As a teacher and as a researcher, I profited immensely from the work carried out for my 

dissertation project, and I hope that my ideas will facilitate to take further steps towards 

educational development.  

 

 



The past, present and future of professional education in the context of the accounting education 

24 
 

5. References in the summary of theses 

Diplomások Pályakövetés - 2017 gyorsjelentés Felvi.hu Diplomás pályakövető rendszer   

https://www.felvi.hu/felsooktatasimuhely/dpr/kiadvanyok/dpr_gyorsjelentes2017. (letöltve: 

2019.05.18.) 

EFOP-3.4.3-16-2016-00006 – „A Budapesti Corvinus Egyetem intézményi fejlesztései a 

felsőfokú oktatás minőségének és hozzáférhetőségének együttes javítása érdekében” Várható 

oktatási innovációk megbeszélés anyaga 2017. június 4 

OECD 2008-os oktatáskutatási vizsgálat oldala: 

*http://www.oecd.org/document/9/0,3343,en_2649_39263238_35564105_1_1_1_1,00.html 

Európa 2020 Az intelligens, fenntartható és inkluzív növekedés stratégiája * https://eur-

lex.europa.eu/legal-content/HU/TXT/?uri=LEGISSUM%3Aem0028 

A Bizottság Közleménye az Európai Parlamentnek, a Tanácsnak, az Európai gazdasági és 

szociális bizottságnak és a Régiók bizottságának - Új lendület az európai szakképzési 

együttműködésnek az „Európa 2020” stratégia támogatására *http://eur-lex.europa.eu/legal-

content/HU/ALL/?uri=CELEX:52010DC0296 

Magyarország: Az oktatási rendszer szerkezete és az oktatás irányítása (2020) 

 https://eacea.ec.europa.eu/national-policies/eurydice/content/organisation-and-governance-

35_hu 

http://www.edu-online.eu/hu/educatio_reszletes.php?id=27 Letöltés: 2013. 08. 26. 

http://www.icsei.net/icsei2011/State_of_the_art/State_of_the_art_Session... Letöltés: 2013. 

08. 26. 

http://www-wds.worldbank.org/servlet/WDSContentServer/IW3P/IB/1994/03/01...Letöltés: 

2013. 08. 26. 

Minőség és eredményesség a közoktatásban.  Oktatáskutató és Fejlesztő Intézet, 2015. 

URL:https://docplayer.hu/107853800-Minoseg-es-eredmenyesseg-a-kozoktatasban.html 

(letöltés 2019.05.17.) 

Oktatási adatok 2018/2019 - Központi Statisztikai Hivatal URL: 

https://www.ksh.hu/docs/hun/xftp/ idoszaki/oktat/okt1819.pdf  (letöltve 2019.05.15.) 

Schooling for Tomorrow, A jövő iskolája OECD projekt, A jövőről való gondolkodás a 

gyakorlatban, A magyarországi projekt dokumentumai (2007.) Oktatási és Kulturális 

Minisztérium Európai ügyek főosztálya, Budapest  

Synergies for Better Learning: An International Perspective on Evaluation and Assessment. 

OECD Reviews of Evaluation and Assessment in Education, OECD, 2013. 

Új lendület az európai szakképzési együttműködésnek az „Európa 2020” stratégia 

támogatására 

www.oktatás.hu/kozneveles/kompetenciameres 

World Economic Forum. (2016). The future of jobs: Employment, skills and workforce 

strategy for the fourth industrial revolution. World Economic Forum, Geneva, 

 

Adams Becker, S., Cummins, M., Davis, A., Freeman, A., Hall Giesinger, C., & 

Ananthanarayanan, V. (2017). NMC horizon report: 2017 higher education edition. Austin, 

Texas: The New Media Consortium. 

Alves, H. – Raposo, M. (2007): Conceptual Model of Student Satisfaction in Higher 

Education. Total Quality Management and Business Excellence, Vol.18., No. 5., p. 571–588 



Summary of theses – Éva Mikáczó 

25 
 

Andavölgyi, V. (2018): Itt dolgozna szívesen egy Z generációs URL: 

www.profession.hu/blog/itt-dolgozna-szivesen-egy-z-generacios (letöltés 2018.10.12.) 

Aronica, L. Robinson, K. (2016): Kreatív iskolák - Az oktatás alulról szerveződő forradalmi 

átalakítása.  Penguin LCC US, ISBN9789633045510 

Babbie, E. (2003): A társadalomtudományi kutatás gyakorlata. Budapest: Balassi Kiadó 

Bábosik I.: (2004): Neveléselmélet Nevelés az Európai Unióban. Budapest Osiris Kiadó 

ISBN: 963-389-655-X 

Balázsi I.– Ostorics L. – Szalay B. – Szepesi I. – Vadász Cs. (2013): PISA 2012 Összefoglaló 

jelentés. Budapest: Oktatási Hivatal. 

Ballér , E. és mtsai., (2003). Didaktika. Budapest: Nemzeti Tankönyvkiadó. 

Bander K.-Bazsalya B.-Derényi A. -Hollós S.- Hőrich B - Kasza G.-Kiss L.- N. Netz, Pop 

Marce:  A mozgás tere: A magyar felsőoktatás és a nemzetközi mobilitási folyamatok 

Campus Hungary tanulmánykötet 2014. 

https://books.google.hu/books?id=NxJ7BAAAQBAJ&pg=PA92&lpg=PA92&dq=magyar+

mobil%C3%ADt%C3%A1si+adatok&source=bl&ots=6lWGAlDp6z&sig=ACfU3U2hKkl3

3DLRleWjyEj6dlBxYkf4sA&hl=hu&sa=X&ved=2ahUKEwj0j_SigYLqAhXql4sKHVUfA

EoQ6AEwCHoECAoQAQ#v=onepage&q=magyar%20mobil%C3%ADt%C3%A1si%20ad

atok&f=false 

Bencsik A.–Marosi I.–Dőry T. (2012): Vágyott kultúra és reális értékítélet. 

Tudásmenedzsment rendszer kiépítésének előfeltétele egy felsőoktatási intézményben. In: 

Vezetéstudomány XLIII. évf. 5. szám   ISSN 0133-0179 pp. 25–40. 

Benedek A. (2007): Tanulás és tanítás a digitális korban   

http://www.matud.iif.hu/07sze/09.html  

Berács J.–Hubert J.–Nagy G. (2009): A nemzetköziesedés folyamata a magyar 

felsőoktatásban, Kutatási beszámoló a TEMPUS Közalapítvány számára, Bologna Füzetek 

pp. 69.  

Bernáth L. - N. Kollár K. - Németh L. (2015): A tanulási stílus mérése Iskolaipszichológia 

füzetek ELTE Eötvös kiadó 

Berner, Hans (2004): Az oktatás kompetenciái. Aula Kiadó, Budapest  

Biggs, J. B., Tang, C. (2007): Teaching for quality learning at university. In: Open University 

Press/Mc Graw-Hill Education 

Bodnár, É.(2007) Az e-tanulótípusok tanulási attitűdje, Doktori értekezés, PTE. 

Bodnár É. – Csillik O. – Daruka M.– Sass J. (2017): Varázsszer-e a tükrözött osztályterem? 

BCE Tanárképző és Digitális Tanulás Központ.  ISBN 978-963-503-651-6 

Borbása Máté (2007): A könyvvizsgálat története Magyarországon. Magyar Könyvvizsgálói 

Kamara, Budapest. 

Bosker, R. J. (1990): Theory development in school effectiveness research: in search for 

stability of effects. In: P. Van de Eedem, J. Hox, és J. Hauer (szerk.): Theory and model in 

multilevel research: convergence or divergence? SISWO, Amsterdam. 77–98. 

Brown, S. & McIntryre, D., (1993): Making Sense of Teaching. Buckingham: Open 

University Press. 

Bruns Jr., W. J. (1965): Business Games in Accounting Instruction, In: Accounting Review, 

40(3), p. 650. URL:http://search.ebscohost.com/login.aspx?direct=true&db= 

edb&AN=4482948&site=eds-live (Letöltés: 2018. 09. 18.) 

Bryk, A. S. és Raudenbush, S. W. (1992): Hierarchical linear models: applications and data 

analysis methods. SAGE, Newbury Park, CA. 

http://www.profession.hu/


The past, present and future of professional education in the context of the accounting education 

26 
 

Campbell, R. J., Kyriakides, L., Muijs, R. D. és Robinson, W. (2003): Differential teacher 

effectiveness: Towards a model for research and teacher appraisal. In: Oxford Review of 

Education, 29/3. 346–62. 

Campbell, R. J., Kyriakides, L., Muijs, R. D. és Robinson, W. (2004): Assessing teacher 

effectiveness: a differentiated model. Routledge/Falmer, London. 

Clapham, M. M. (1998): Structure of figural forms A and B of the Torrance tests of creative 

thinking. In: Educational and Psychological Measurement, 58/2. 275–83. 

Cogin J. (2012): Are generational differences in work values fact or fiction? Multi-country 

evidence and implications, In: The International Journal of Human Resource Management, 

23:11, pp. 2268–2294. 

Coleman, J. et al. (1966): Equality of educational opportunity. Washington D. C.: U. S. 

Government Printing Office. 

Coleman, J. S., Campbell, E. Q., Hobson, C. F., McPartland, J., Mood, A. M., Weinfeld, F. 

D. és York, R. L. (1966): Equality of educational opportunity. US Government Printing 

Office, Washington, DC. http://dx.doi.org/10.1080/0020486680060504 

Cook, S.J., Stokes, A. Parker, R.S., (2015): „A 20-year examination of the perceptions of 

business school interns: a longitudinal case study.” In: Journal of Education for Business, 

https://www.tandfonline.com/doi/abs/10.1080/08832323.2014.988201 (letöltve: 2019.03.5.) 

Cooper, H., Robinson, J. C. és Patall, E. A. (2006): Does homework improve academic 

achievement? A synthesis of research, 1987–2003. In: Review of Educational 

Research, 76/1. 1–62. 

Cork, Ireland.Ollé János - Szivák Judit (2006): Mód-Szer-Tár. Módszertani tanulságok 

gyakorlati kézikönyve pedagógusoknak OKKER Kiadó, Budapest 

Costa JR pt, MC crae RR (1980): Influence of extraversion neuroticism on subjective well-

being: happy unhappy people J Pers Soc Psychol 38: 668-678 

https://www.researchgate.net/publication/15816781  

Creemers, B. P. M. (1994): The effective classroom. Cassell, London. ISBN: 0304327077 

Creemers, B. P. M. és Kyriakides, L. (2009): Situational effects of the school factors 

included in the dynamic model of educational effectiveness. In: South African Journal of 

Education, 29/3. 293–315. 

Creemers, B. P. M. és Kyriakides, L. (2010): Can schools achieve both quality and equity? 

Investigating the two dimensions of educational effectiveness. Paper presented at the 

American Educational Research Association (AERA) 2010, Denver, Colorado. 

Creemers, B. P. M. és Reezigt, G. J. (1996): School level conditions affecting the 

effectiveness of instruction. In: School Effectiveness and School Improvement, 7/3. 197–228 

Creemers, B.P.M. és Kyriakides, L. (2008): The dynamics of educational effectiveness: a 

contribution to policy, practice and theory in contemporary schools. Routledge, London 

https://doi.org/10.4324/9780203939185 

Creemers, B.P.M., Kyriakides, L. és Sammons, P. (2010, szerk.): Methodological Advances 

in Educational Effectiveness Research. Routledge/Taylor & Francis, London, New York. 

ISBN-13: 978-0415481762  

Cunningham, I. (1999): The Wisdom of Strategic Learning. The self managed learning 

solution (2nd edition). Farnham: Gower Publishing 

Czakó E. – Kazainé Ónodi A. (2017): Egy oktatás- és oktatásfejlesztési rendszer – avagy 

minőségmenedzsment egyetemi intézeti keretek között. In: Magyar Minőség XXVI/11 64 – 69. 

HU ISSN 1789-5510 (online) 



Summary of theses – Éva Mikáczó 

27 
 

Csapó B. (1999): A tudás minősége Educatio 1999/3 pp:473-487 

Csehné Papp Imola (2007): „The link between education and the state of the labour market 

in Hungary”, Gazdálkodás, english special edition, pp. 157-163  

Csehné Papp Imola (2016): Elvárások és realitások a munka világában. In: Taylor 2016/ 2. 

pp. 5-11.  

Csehné Papp Imola (2018): A mentorálás, mint a személyes fejlesztés egyik módja, In: III. 

Gazdálkodás és menedzsment Tudományos Konferencia „Verseny-képesség és innováció”, 

Kecskemét ISBN 978-615-5817-19-9 pp. 379-384. 

Cserné A. G. (2006): A felnőttek tanulásának, tanításának új, korszerű módszerei az 

élethosszig tartó tanulás aspektusából. Az Andragógia korszerű eszközeiről és módszereiről  

In: Tanulmány kötet 85.o-102.o.  ISBN 963 9649 22 8 

Csutorás Gábor Ákos (2018): A közigazgatási szervek kihívásai az Y generációs munkaerő 

kezelésben, In: Taylor 2018/1. szám X. évfolyam 1. szám No. 31. 

Darling-Hammond, L. (2000): Teacher quality and student achievement: A review of state 

policy evidence. In: Education Policy Analysis Archives, 

8/1. http://epaa.asu.edu/ojs/article/view/392/515 Letöltés: 2013. 08. 26. 

Day, C., Sammons, P., Hopkins, D., Harris, A., Leithwood, K., Gu, Q., Brown, E., 

Ahtaridou, E. és Kington, A. (2009): The impact of school leadership on pupil outcomes. 

DCSF Research Report – RR108. Department for Children, Schools and Families, London. 

Dewey, J. (1993): Demokratie und Erziehung. Beltz Verlag, Weinheim 

De Maeyer, S., Rymenans, R., Van Petegem, P., Bergh, H. van den és Rijlaarsdam, G. 

(2007): Educational leadership and pupil achievement: the choice of a valid conceptual 

model to test effects in school effectiveness research. In: School Effectiveness and School 

Improvement, 18/2. 125–45. 

Dean A. – Gibbs P. (2015): Student satisfaction or happiness? A preliminary rethink of what 

is important in the student experience. Quality Assurancein Education Vol.23No.1, pp.5-19 

Edmonds, R. (1979): Effective schools for the urban poor.  In: Educational Leadership, 37/1. 

15–27. https://pdfs.semanticscholar.org/550b/740eb13c411d36d38f498293472cf64fdcef.pdf  

(letöltés 2018.09.05) 

Eric De Corte, (2001): Az iskolai tanulás: A legfrissebb eredmények és a legfontosabb 

tennivalók Magyar Pedagógia 101. 4.sz. 413-434. 

Fábri Gy.(2016): Az Egyetem értéke Felsőoktatási rangsorok és az egyetem értéke Budapest 

ELTE Eötvös kiadó   www.eltereader.hu/media/2017/04/Az_Egyetem_Erteke_1-

4_10_11.pdf (letöltve 2019.04.15.) 

Falus, I. és tsai., (2001): A pedagógusok pedagógiája. Budapest: Nemzeti Tankönyv Kiadó. 

Fan, X. T. és Chen, M. (2001): Parental involvement and students academic achievement: a 

meta-analysis. In: Educational Psychology Review, 13/1. 1–22. 

Farkas F-–Jarjabka Á.–Lóránd B.–Bálint B. (2013): Munkahelyi motivációk Magyarországon 

2013-ban. In: Vezetéstudomány XLIV. évf. 10. /ISSN 0133-0179 pp. 12–23. 

Fináczy, E., (1901): Újabb adalékok a szenci kollégium történetéhez. Magyar 

Gazdaságtörténeti Szemle, pp. 410-412. 

Fischer A., Halász G. (2009): A tanulási eredmények alkalmazása a felsőoktatási 

intézményekben. In: Bologna füzetek Tempus Közalapítvány, Budapest. 

http://www.tpf.hu/upload/docs/Bologna/ bologna_fuzetek_2_honlapra_hatalyos.pdf 

(Letöltés ideje: 2013. szeptember 27.) 



The past, present and future of professional education in the context of the accounting education 

28 
 

Fitz-Gibbon, C. T. (1996): Monitoring education. Indicators, quality and effectiveness. 

Continuum, London. 

Dr Friml, A., (1913): Az 1777-i Ratio Educationis. Budapest: Szt István Társulat Nyomdája. 

Fromann, R. (2012): Gamification – épülőben a Homo ludens társadalma? URL: 

http://jatekoslet.hu/letoltes/publikaciok-gamification.pdf  (Letöltve: 2018.szeptember 23.) 

Furlong, A., Goodwin, J., O'Connor, H., Hadfield, S., Hall, S., Lowden, K., Plugor, R. (2017). 

Young people in the labour market: Past, present, future. Routledge.  

Gáspár, L., (1998): Neveléselmélet. Budapest: Okker Kiadó. 

Goldstein, H., Yang, M., Omar, R., Turner, R. és Thompson, S. (2000): Meta-analysis using 

multilevel models with an application to the study of class size effects. In: Journal of the 

Royal Statistical Society, Series C − Applied Statistics, 49. 399–412. 

González, J. & R. Wagenaar, eds (2008): Tuning Educational Structures in Europe. 

Universities' Contribution to the Bologna Process. An Introduction. Universidad de Deusto, 

Bilbao / University of Groningen. 2nd. ed. 2008. 

Griffin P., Care, E., Bui, M., & Zoanetti, N. (2013). Development of the assessment design 

and delivery of collaborative problem solving in the assessment and teaching of 1st century 

skills project. In E. McKay (Ed.), Epedagogy in online learning: New developments in web 

mediated human computer interaction (pp.55–73). Hershey: IGI Global. DOI: 10.4018/978-

1-4666-3649-1.ch004 

Gyökös E., Szemerszki M. (2013): Hol tart ma az oktatás-eredményességi kutatás? Új 

pedagógiai szemle Eszterházy Károly Egyetem Oktatáskutató és Fejlesztő Intézet 2014/1-2.  

Halász, G., (1998): Az oktatás és az európai integráció. Budapest: ISM Oktatás, képzés 

tudomány munkacsoport.  

Halász, G., (2012): Oktatás az európai unióban.  Budapest: Új mandátum Könyvkiadó 

https://docplayer.hu/36815956-Oktatas-az-europai-unioban.html  

Hanushek, E. A. és Lockheed, M. E. (1994): Concepts of educational efficiency and 

effectiveness. In: Human Resources Development and Operations Policy Working Papers 

Harvey, L. (1995): Student satisfaction. The New Review of Academic Librarianship, Vol. 

1., p. 161–173. 

Hauser, A. (1968): A művészet ész az irodalom társadalomtörténete. Bp: Gondolat Kiadó. 

Hawkins, M. (2013): Leadership: Competencies That Enable Results In: Brown Books 

Publishing Group, United States. M Hawkins - US: Brown Books Publishing, 2013 - 

alpinelink.com (letöltve 2019.04.10.) 978-1-61254-098-6 

Henczi L.– Zöllei K. (2007): Kompetenciamenedzsment Budapest, Perfekt Zrt     ISBN: 

9789633947104 

Hermann Zoltán (2005): A közoktatás hatékonysága: fogalmi bevezetés és példák. 

In: Minőség – eredményesség – hatékonyság. Konferenciakötet. Országos Közoktatási 

Intézet, Budapest. 

Hill, N. (1996): Handbook of Costumer Satisfaction Measurement, Hampshire: Gower 

Publishing 

Hom, W. (2002): Applying Customer Satisfaction Theory to Community College Planning of 

Student Sercice. In Journal Insight Into Student Services, September,  

http://www.ijournal.us/issue_02/ij_issue02_WillardHom_01.htm 

Jákó Zs. - Radu M. (1987): A latin írás története  Budapest, Európa kiadó  

http://mek.niif.hu/03200/03226/html/jako16.htm   ISBN 963 07 4067 2 



Summary of theses – Éva Mikáczó 

29 
 

Jakó, Z. & Manolescu, R., (2001): A latin írás története. Íráshasználat, írásoktatás, 

írástudás a középkorban fejezet. [Online] 

Jármai E. M. (2018): Menedzserszerep kihívások a felsőoktatásban az oktatói munka 

(de)motiváló tényezői. In: Taylor 2018/1 ISSN 2064-4361 

Jencks, C., Smith, M., Acland, H., Bane, M. J., Cohen, D., Gintis, H., Heyns, B. és 

Michelson, S. (1972): Inequality: a reassessment of the effects of family and schooling in 

America. Basic Books, New York. 

Jeynes, W. H. (2007): The relationship between parental involvement and urban secondary 

school student academic achievement − a meta-analysis. In: Urban Education, 42/1. 82–110 

Katonáné Dr Kovács J. (2017): A személyes tanulási szerződés alkalmazása az egyetemi 

oktatásban – esettanulmány. In: Taylor 2017/1.  No. 27. ISSN 2064-4361 

Katryn A. Riley - Desmond L. Nutall (és társaik) (1994): Measuring Quality Education 

Indicators. United Kingdom and International Persectives. The Falmer Press 

Kazainé Ónodi A. (2018): Hallgatói elégedettséget befolyásoló tényezők vizsgálata 

regressziós modell segítségével, In: III. Gazdálkodás és menedzsment Tudományos 

Konferencia, Kecskemét ISBN 978-615-5817-19-9 pp 391–395. 

Kennedy, D. (2007): Writing learning outcomes – A practical guide. University College 

Kertesi G. (2008): A közoktatási intézmények teljesítményének mérése-értékelése, az iskolák 

elszámoltathatósága. In: Fazekas Károly – Köllő János – Varga Júlia (szerk.): Zöld könyv a 

magyar közoktatás megújításáért. Ecostat, Budapest. 

Kim, K. H. (2006): Can we trust creativity tests? A review of the Torrance tests of creative 

thinking (TTCT). In: Creativity Research Journal. 18/1. 3–14. 

Kiss Zs. – Máté D. (2016): Frissdiplomások foglalkoztathatósága vállalati szemszögből, 

avagy mit preferálnak a munkaadók? In: Taylor 2016/2 ISSN 2064-4361 

Kiss Zs. (2014): Job search time: the indicator of employability. In: Quest Journals, Journal 

of Research in Business and Management, II. évfolyam 4. szám pp. 1-9  

Knuver, A. W. M. és Brandsma, H. P. (1993): Cognitive and affective outcomes in school 

effectiveness research. In: School Effectiveness and School Improvement, 13. 187–200. 

Kovátsné Németh, M., (1995): Hazai iskolarendszerek a XX. században. In: Oktatási 

rendszerek. Sopron: NyME. 

Kotler, Ph. (1998): Marketing Menedzsment, Budapest, Műszaki Könyvkiadó 

Kőmíves P.M. – Vörös P. – Dajnoki K. (2014): A felsőoktatás nemzetköziesítése: megoldás 

a hallgatói létszám csökkentésére? Humán Innovációs Szemle 2014/1-2. pp 34-40. 

http://humanexchange.hu/tudas-tar/2015-05/human-innovacios-szemle-v1-2/ 

Kulcsár Zs. (2009): Hálózati tanulás Oktatás - Informatika ELTE PPK ISSN 2061-1870 

Kyriakides, L. (2005): Extending the comprehensive model of educational effectiveness by 

an empirical investigation. In: School Effectiveness and School Improvement, 16/2. 103–52. 

Kyriakides, L. (2007): Generic and differentiated models of educational effectiveness: 

Implications for the improvement of educational practice. In: T. Townsend 

(szerk.): International handbook of school effectiveness and improvement. Springer, 

Dordrecht. 41–56. 

Kyriakides, L. és Creemers, B. P. M. (2008): Using a multidimensional approach to 

measure the impact of classroom level factors upon student achievement: a study testing the 

validity of the dynamic model. In: School Effectiveness and School Improvement, 19/2. 

183–205. 



The past, present and future of professional education in the context of the accounting education 

30 
 

Kyriakides, L. és Creemers, B. P. M. (2009): Explaining stability and changes in schools: a 

follow-up study testing the validity of the dynamic model. Paper presented at the EARLI 

conference. Amsterdam. 

Kyriakides, L. és Tsangaridou, N. (2008): Towards the development of generic and 

differentiated models of educational effectiveness: a study on school and teacher 

effectiveness in physical education. In: British Educational Research Journal, 34/6. 807–83. 

Kyriakides, L., Antoniou, P. és Maltezou E. (2009): Investigating the short- and long-term 

effects of secondary schools upon academic success and development. Paper presented at the 

90th Annual Meeting of the American Educational Research Association, San Diego, USA. 

Kyriakides, L., Creemers, B. P. M. és Antoniou, P. (2009): Teacher behaviour and student 

outcomes: Suggestions for research on teacher training and professional development. 

In: Teaching and Teacher Education, 25/1. 12–23. 

Lannert Judit (2004): Hatékonyság, eredményesség és méltányosság. In: Új Pedagógiai 

Szemle, 12. 

Lannert Judit (2006): Az iskolaeredményességi kutatások nemzetközi tapasztalatai. In: 

Lannert Judit – Nagy Mária (szerk.): Az eredményes iskola. Országos Közoktatási Intézet, 

Budapest. 

Levine, D. U. és Lezotte, L. W. (1990): Unusually effective schools: a review and analysis 

of research and practice. National Centre for Effective Schools Research and Development, 

Madison, Ksala WI. 

Lukács I. - Derényi A. (2017): Kézikönyv a képzési programok tanulási eredményeken 

alapuló fejlesztéséhez, felülvizsgálatához Oktatási Hivatal, Budapest 

Luyten, H., Visscher, A. és Witziers, B. (2005): School Effectiveness Research: From a 

review of the criticism to recommendations for further development. In: School 

Effectiveness and School Improvement, 16/3. 249–279. 

Madaus, G., Airasian, P. és Kellaghan, T. (1980): School effectiveness: a reassessment of the 

evidence. McGraw-Hill, New York. 

Makó Á. (2015). "A szakképzett pályakezdők munkaerőpiaci helyzete és elhelyezkedési 

esélyei." In: Közgazdasági Szemle, vol. 62, no. 5, pp. 502-510.  

Marsh, H. W. (2007): Do university teachers become more effective with experience? A 

multilevel growth model of students’ evaluations of teaching over 13 years. In: Journal of 

Educational Psychology, 99/4. 775–790. 

Marsh, H. W., Wen, Z. és Hau, K. T. (2006): Structural equation models of latent 

interaction and quadratic effects. In: G. R. Hancock és R. O. Mueller (szerk.): Structural 

equation modelling: a second course. Information Age Publishing, Greenwich, CT. 225–

265. 

Meier, J.–Crocker, M. (2010): Generation Y in the Workforce: Managerial Challenges. In: 

The Journal of Human Resource and Adult Learning, Vol. 6,  pp. 68–78. 

www.hraljournal.com/Page/8%20Justin%20Meier.pdf  (letöltés 2019. 02.23.) ISSN 1817-

2105 

Melhuish, E., Sylva, K., Sammons, P., Siraj-Blatchford, I., Taggart, B., Phan, M. és Malin, 

A. (2008): Preschool influences on mathematics achievement. In: Science, 321. 1161–1162. 

Mendenhall, Mark E.; Osland, Joyce S.; Bird, Alan; Oddou, Gary R.; Maznevski, Martha L.; 

Stevens, Michael J.; Stahl, Günter K. (2013): Global Leadership: Research, Practise, and 

Development. Routledge, Abingdon. ISBN 9781138292444 



Summary of theses – Éva Mikáczó 

31 
 

Meyer, A., 1959. The Development of Education in the Twentieth Century. Englewood 

Cliffs: Prentice-Hall. 

Mihalik , I., Szögi , L. & Zsidi , V., 2004. A Collegium Oeconomicumtól a Budapesti 

Corvinus Egyetemig. Budapest: BCE Lvt. 

Mikáczó, A., Varga, E. (2015): Minőségi felsőoktatás vs. minőségi diploma, avagy a 

humántőkébe való képzési befektetés hasznosulása munkaerő-piaci aspektusból. In: Studia 

Mundi–Economica, vol. 2, no. 3, pp. 44-53.  

Molnár É, (2013); Az önszabályozott tanulás pedagógiai jelentősége In Tanulmányok a 

neveléstudomány köréből MTA Pedagógiai Tudományos Bizottság pp 29-54  

Mortimore, P., Sammons, P., Stoll, L., Lewis, D. és Ecob, R. (1988): School matters: the 

junior years. Open Books, Somerset. 

Muijs, D., Campbell, R. J., Kyriakides, L. és Robinson, W. (2005): Making the case for 

differentiated teacher effectiveness: an overview of research in four key areas. In: School 

Effectiveness and School Improvement, 16/1. 51–70. 

Munkácsi A.– Kazainé Ónodi A. (2018): A csoportmunka szerepe a logisztikus hallgatók 

oktatásában, In: III. Gazdálkodás és menedzsment Tudományos Konferencia „Verseny-

képesség és innováció”, Kecskemét ISBN 978-615-5817-19-9 pp 385 - 391 

Myers K. K.–Sadaghiani K. (2010): Millennials in the Workplace: A Communication 

Perspective on Millennials’ Organizational Relationships and Performance. In: Journal of 

Business and Psychology Volume 25. pp. 225–238. 

Nagy M. (ed) (1998): Tanári pálya és életkörülmények. Budapest, Okker kiadó 

Nicholson K. (2011): Quality Assurance in Higher Education: A Review of the Literature.  

URL:/cll.mcmaster.ca/COU/pdf/Quality%20Assurance%20Literature%20Review.pdf 

(Letöltés: 2017. 08.06.) 

Opdenakker, M. C. és Van Damme, J. (2000): Effects of schools, teaching staff and classes 

on achievement and well-being in secondary education: similarities and differences between 

school outcomes. In: School Effectiveness and School Improvement, 11/2. 65–196. 

Opdenakker, M. C. és Van Damme, J. (2006): Differences between secondary schools: a 

study about school context, group composition, school practice, and school effects with 

special attention to public and Catholic schools and types of schools. In: School 

Effectiveness and School Improvement, 17/1. 87–117 

Powell, Walter, W., (1990): Neither market nor hierarchy. In: Research in Organisational 

Behaviour, 12.p. 295–336. 

Pukánszky, B. & Németh, A., (1996): Neveléstörténet. Budapest: Nemzeti Tankönyvkiadó 

Rt. 

Pustjens, H., Van de Gaer, E., Van Damme, J. és Onghena, P. (2004): Effect of secondary 

schools on academic choices and on success in higher education. In: School Effectiveness 

and School Improvement, 15/3-4. 281–311. 

Reeves, T.C.,& Oh, E. J. (2007). Generation differences and educational technology research. 

In J.M. Spector, M.D.Merrill, J.J.G. van Merrienboer, & M.Driscoll.(Eds Handbookof.) 

research on educational communications and technology (pp.295-303). Mahwah, NJ: 

Lawrence Erlbaum Associates. 

Reynolds, D. (2006): World class schools: some methodological and substantive findings 

and implications of the International School Effectiveness Research Project (ISERP). 

In: Educational Research and Evaluation, 12/6. 535–60. 



The past, present and future of professional education in the context of the accounting education 

32 
 

Reynolds, D. (2010): Failure free education? The past, present and future of school 

effectiveness and school improvement. Routledge, London. 

Reynolds, D., Sammons, P., De Fraine, B., Townsend, T. és Van Damme, J. 

(2011): Educational effectiveness research (EER): a state of the art review. In:Paper 

presented to the annual meeting of the International Congress for School Effectiveness and 

Improvement, Cyprus. http://www.icsei.net/icsei2011/State_of_the_art/State_of_the_art_ 

Session (letöltés 2019.04.10.) https://doi.org/10.1080/09243453.2014.885450 

Reynolds, D., Teddlie, C., Creemers, B., Scheerens, J. és Townsend, T. (2000): An 

introduction to school effectiveness Research. In: C. Teddlie és D. Reynolds 

(szerk.): International handbook of school wffectiveness research. Falmer, London, New 

York. 3–25. 

Roeders, P. (1998): A hatékony tanulás titka. Budapest, Calibra Kiadó, 

Roga R., Lapina I., Mürsepp P. (2015): Internationalization of Higher Education: Analysis 

of Factors Influencing Foreign Students’ Choice of Higher Education Institution, Procedia - 

In: Social and Behavioral Sciences 213 pp. 925–930. 

https://cyberleninka.org/article/n/883751 (letöltés 2018.09.12) ISSN 1877-0428 (online) 

Rutter, M., Maughan, B., Mortimore, P., Ouston, J. és Smith, A. (1979): Fifteen thousand 

hours: secondary schools and their effects on children. Harvard University Press. 

Cambridge, MA. 

Sainty, J. C. (1983): Officers of the Exchequer. List and Index Society, Special Series 18, 

135–139. 

Sammons, P. (2007): School effectiveness and equity: making connections, a review of 

school effectiveness and improvement research and its implications for practitioners and 

policy makers. Report commissioned by CfBT, London. 

Sammons, P. és Bakkum, L. (2011): Effective schools, equity and teacher effectiveness: a 

review to the literature. In: Profesorado, 3/15. 

http://www.ugr.es/~recfpro/rev153ART2en.pdf  (Letöltés:2013. 08. 26.) 

Sammons, P., Anders, Y., Sylva, K., Melhuish, E., Siraj-Blatchford, I., Taggart, B. és 

Barreau, S. (2008): ‘Children’s cognitive attainment and progress in english primary 

schools during key stage 2: investigating the potential continuing influences of pre-school 

education. In: Zeitschrift für Erziehungswissenschaften, 10. Jahrg., Special Issue 

(Sonderheft) 11/2008, 179–198. 

Sammons, P., Hillman, J. és Mortimore, P. (1995): Key characteristics of effective schools: 

a review of school effectiveness research. Office for Standards in Education and Institute of 

Education, London.  www.ugr.es/~recfpro/rev153ART2en.pdf (letöltés 2019.04.05)   ISSN 

1989-639X (online) 

Sammons, P., Nuttall, D., Cuttance, P. és Thomas, S. (1994): Continuity of school effects: a 

longitudinal analysis of primary and secondary school effects on GCSE Performance. 

In: School Effectiveness and School Improvement, 6/4, 285–307. 

Sammons, P., Thomas, S. és Mortimore, P. (1997): Forging links: effective schools and 

effective departments. Paul Chapman, London. 

Sandoval-Hernandez, A. (2008): School effectiveness research: a review of criticisms and 

some proposals to address them. In: Educate, Special Issue, March, 31–44. 

Santiago P, Tremblay K, Basri E, Arnal E, (2008): Felsőoktatás a tudástársadalomért Az 

OECD Tematikus Áttekintése a Felsőoktatásról Összefoglaló jelentés 

https://www.felvi.hu/felsooktatasimuhely/avir/kiadvanyok/felsookta_a_tudastarsadalomert 



Summary of theses – Éva Mikáczó 

33 
 

Saunders, L. (1999): A brief history of educational „value added”: how did we get to where 

we are? In: School Effectiveness and School Improvement, 10/2, 233–256. 

Saxena, P.–Jain, R. (2012): Managing Career Aspirations of Generation Y at Work Place. In: 

International Journal of Advanced Research in Computer Science and Software Engineering, 

Volume 2. pp. 114–118. 

Scharpf, Fritz, W., (1996): Negative and Positive Integration in the Political Economy o 

European Welfare States. New Delhi.: London–Thousand Oalks. 

Scheerens, J. (1992): Effective schooling: Research, theory and practice. Cassell, London. 

Scheerens, J. (2005): Review of school and instructional effectiveness research. Background 

paper prepared for the Education for All Global Monitoring Report, UNESCO. 

Scheerens, J. és Bosker, R. J. (1997): The foundations of educational 

effectiveness. Pergamon, Oxford. 

Scheerens, J., Bosker, R. J. és Creemers, B. P. M. (2000): Time for self-creiticism: on the 

riability of school effectiveness research. In: School Effectiveness and School 

Improvement, 12/1, 131–157. 

Scheerens, J., Seidel, T., Witziers, B., Hendriks, M. és Doornekamp, G. (2005): Positioning 

and validating the supervision framework. University of Twente, Department of Educational 

Organisation and Management. 

Seidel, T. és Shavelson, R. J. (2007): Teaching effectiveness research in the past decade: the 

role of theory and research design in disentangling meta-analysis results. In: Review of 

Educational Research, 77/4. 454–99. 

Senechal, M. és Young, L. (2008): The effect of family literacy interventions on children’s 

acquisition of reading from kindergarten to grade 3: a meta analytic review. In: Review of 

Educational Research, 78/4. 880–907. 

Setényi J. (1999): Vevőközpontú iskola. In: Educatio, 3. 

Siklósi Á.-Sisa K. (2017): Innováció és fenntarthatóság a hazai számviteli felsőoktatásban. 

In: Controller Info 5 pp. 42-50. 

Silins, N. és Mulford, B. (2002): Leadership and school results. In: K. Leithwood és P. 

Hallinger (szerk.): Second international handbook of educational leadership and 

administration. Kluwer Aacademic Publishers, Norwell, MA. 561–612. 

Sisa K. – Siklósi Á. – Harsányi G. – Veress A. (2020): A számviteli képzés helye és szerepe 

a felsőoktatás stratégiai célkitűzései mentén Vezetéstudomány /Budapest Management 

Review LI. ÉVF. 2020. 02. SZÁM/ ISSN 0133-0179 DOI: 10.14267/VEZTUD.2020.02.03 

Slee, R. és Weiner, G. (2001): Education reform and reconstruction as a challenge to 

research genres: reconsidering school effectiveness research and inclusive schooling. 

In: School Effectiveness and School Improvement, 12/1. 83–98. 

Slee, R., Weiner, G. és Tomlinson, S. (szerk.) (1998): School effectiveness for whom? 

Challenges to the school effectiveness and school improvement movements. Falmer, London. 

Soutar Geoffrey. N.–Turner, Julia. P. (2002). Student preferences for university: a conjoint 

analysis. In: The International Journal of Educational Management, 16(1), pp. 40–45. 

Spencer,L.M. – Spencer,Jr.Phd Signe M. (1993): Competence at work Modells for superior 

performance, Wiley, New York ISBN: 978-0-471-54809-6 

Spielhagen, R. F. (2006): Closing the achievement gap in math: the long-term effects of 

eighth-grade algebra. In: Journal of Advanced Academics, 18/1. 34–59. 

Steiner, R., (1992): Szabad iskolák és a társadalmi Hármas Tagozódás. Budapest: Jáspis. 



The past, present and future of professional education in the context of the accounting education 

34 
 

Stewart J. S.–Oliver E. G.–Cravens K. S.–Oishi S. (2017): Managing milleniars. Embracing 

generational differences. Business Horizons Volume 60. pp. 45–54. 

Stringfield, S. C. és Slavin, R. E. (1992): A hierarchical longitudinal model for elementary 

school effects. In: Creemers, B. P. M. és Reezigt, G. J. (szerk.): Evaluation of educational 

effectiveness. ICO, Groningen. 35–69. 

Sujansky, J. G.–Ferri-Red, J. (2009): Keeping the Millennials. Why companies are losing 

billions in turnover to this generation and what to do about it. John Wiley & Sons Inc., 

Hoboken NJ. 240 p.  J Sujansky, J Ferri-Reed - 2009 - books.google.com  (letöltve 

2019.04.12.)  ISBN 978-0-470-43851-0 

Sylva, K., Melhuish, E., Sammons, P., Siraj-Blatchford, I. és Taggart, B. (2010): Early 

childhood matters: evidence from the Effective Pre-school and Primary Education 

Project.Routledge/Taylor & Francis, Abingdon. 

Szretykó Gy. (2012): Az Y generáció, a munkáltató vonzóvá tétele a munkaerőpiacon és a HR 

stratégia. In: Humánpolitikai Szemle, 2012. július–augusztus Komplex Kiadó. pp. 3–12. 

Tari A. (2010): Y generáció klinikai pszichológiai jelenségek és társadalomlélektani 

összefüggések az információs korban. Budapest: Jaffa kiadó 

Tari A. (2011): Z generáció. Klinikai pszichológiai jelenségek és társadalom-lélektani 

szempontok az Információs Korban. Budapest, Tercium Kiadó  ISBN: 9789639633926 

Teddlie, C. (2010): The legacy of the school effectiveness research tradition. In: Hargreaves, 

A., Lieberman, A., Fullan, M. és Hopkins, D. (szerk.): The second international handbook of 

educational change. Springer, Dordrecht. 

Teddlie, C. és Reynolds, D. (2000): The international handbook of school effectiveness 

research. Falmer, London. 

Teddlie, C., Creemers, B. P. M., Kyriakides, L., Muijs, D. és Fen, Y. (2006): The 

International System for Teacher Observation and Feedback: evolution of an international 

study of teacher effectiveness constructs. In: Educational Research and Evaluation, 12/6. 

561–82. 

Tolbize, A. (2008): Generational differences in the workplace. Research and Training 

Center on Community Living University of Minnesota. 21 p. 

https://rtc.umn.edu/docs/2_18_Gen_diff_workplace.pdf (letöltve 2019.01.12.)  

Townsend, T. (1994): Goals for effective schools: the view from the field. In: School 

Effectiveness and School Imrovement, 5/2. 127–148. 

Townsend, T. (2001): Satan or saviour? An analysis of two decades of school effectiveness 

research. In: School Effectiveness and School Improvement, 12/1. 115–129. 

Townsend, T. (2007, szerk.): International handbook of school effectiveness and school 

Improvement. Springer, New York. ISBN 978-1-4020-5747-2 

Trupp, M. (2001): Sociological and political concerns about school effectiveness research: 

time for a new research agenda. In: School Effectiveness and School Improvement, 12/1. 7–

40. 

Tulgan, B. (2009): Not everyone gets a trophy. How to manage Generation Y. Jossey-Bass 

AWiley Imprint, San Francisco 5 p. ISBN 9780470256268 

Van de Gaer, E., De Fraine, B., Van Damme, J., De Munter, A. és Onghena, P. (2009): 

School effects on the development of motivation toward learning tasks and the development 

of academic self-concept in secondary school. In: School Effectiveness and School 

Improvement, 20, 235–253. 

Van Der Heijden, Hans (2017): The value of games in the introductory accounting course: 

some preliminary evidence. Submission for EAA 2017. 



Summary of theses – Éva Mikáczó 

35 
 

Van der Werf, M. (2006): General and differential effects of constructivist teaching. Lecture 

presented at ICSEI 2006 conference. Fort Lauderdale, FL. 

Verbruggen, M., 1998. Európa az iskolában - az iskola Európában: European Community 

Educational Law. A Short Overview. In: Jan de Groof (ed.): Subsidiary and Education. 

Aspects of Community Law.. Budapest: Magenta Kft. 

Verók A. – Vincze B. (2011): A projektmódszer elmélete és gyakorlata Eszterházi Károly 

Főiskola Eger  https://www.tankonyvtar.hu/en/tartalom/.../41_projektmunka.pdf 

Vofkori László (2003): Tudásmenedzsment és tehetséggondozás a középiskolában 

rmpsz.ro/uploaded/tiny/files/magiszter/2003/tavasz/9.pdf  

Wals, K (1994): Quality, Surveillance and Performance Measurement. In: K.A. Riley and 

D.L.Nuttal (eds) Measuring Qualiti London Washington 

Wilger A (1997): Quality Assurance in Higher Education In: A Literature Review URL: 

http://web.stanford.edu/group/ncpi/documents/pdfs/6-03b_qualityassurance.pdf (Letöltés: 

2017. 08.06.) 

Winne, P. H. és Perry, N. E. (2000): Measuring self-regulated learning. In: Boekaerts, M., 

Pintrich, P. R. és Zeidner, M. (szerk.): Handbook of Self-Regulation. Academic Press, San 

Diego, 532–567. 

Yusoff M. (2015): Dimensions driving business student satisfaction in higher education. In: 

Quality Assurancein Education Vol.23No.1, pp.86-104  

Zeichner , K. & Liston, D. P., (1996): Reflective Teaching. An Introduction. Mahwan: 

Lawrence Erbaum. 

Zrinszky, L., (2002): Neveléselmélet. Budapest: Műszaki Könyvkiadó. 



 PhD – dissertation - Éva Mikáczó  

 36 

6. Relevant own publications 

 

dr. Mikáczó Éva - Tarpataki Nóra – Filyó Janka – László Norbert: Hallgatók vélekedése a 

vírushelyzet alatti tanulásról. BCE Számviteli oktatási konferencia (előadás – lektorált 

kiadvány várható megjelenése 2020 december. oldalszám 10 oldal) 

 

dr. Mikáczó Éva (2020): Pénzügyi-számviteli informatika 2. tárgy fejlesztési tapasztalatai 

BCE Számviteli oktatási konferencia (előadás – lektorált kiadvány várható megjelenése 2020 

december. tervezett oldalszám 10 oldal) 

 

dr. Mikáczó Éva (2019): A felsőfokú közgazdasági oktatás területén zajló fejlesztések 

prioritásai és az eredményesség mérése Pécsi Pénzügyi Napok előadás és konferencia kötet 

62-74 oldal.  ISBN 978-963-429-456-6 

 

dr. Mikáczó Éva – Tarpataki Eleonóra (2019): Módszertani megújulás IV. Bosnyák János 

emlékkonferencia. előadás 

 

dr. Mikáczó Éva (2019): Számviteli tárgyak oktatás módszertani fejlesztése a Budapesti 

Corvinus Egyetemen III. Gazdálkodás és Menedzsment Tudományos Konferencia kiadvány 

p.:445-452. ISBN 978-615-517-16-8 

 

dr. Mikáczó Éva (2015): Módszertani füzet a gazdaságtan alapjai tárgyhoz Az új Széchenyi 

terv támogatásával megvalósuló TÁMOP 4.1.2.B.2-13/1-2013-0012 számú projekt 

 

dr. Mikáczó Éva (2015): Helyzetkép a felsőfokú közgazdászképzésről Magyar Tudomány Hete 

Konferencia BCE 2015. november 23. előadás 

 

 

 


